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The Kentucky Public Preschool Workforce study was designed to complement the Kentucky 
Child Care Workforce study (Sherif, Rous, & Rojas, 2019) and allow for comparison across two 
early childhood sectors: child care and public preschool.  To the extent possible, the survey 
instruments to collect data across both studies were aligned to allow for cross sector 
comparison.  Information on the Child Care Workforce study can be found through the 
Kentucky Partnership for Early Childhood Services at: 
https://www.kentuckypartnership.org/docs/default-source/market-rate-study/2019-ky-workforce-
report_updated_9032019.pdf?sfvrsn=9ec8bae1_4.   

METHODOLOGY 
  
The 2019 Kentucky Public Preschool Workforce survey included two populations: preschool 
coordinators and teachers/assistant teachers (ATs) or aides. Head Start programs were included 
in the sample if the school district served as the grantee for the Head Start Program.  
  
Contact information for survey respondents was obtained through (a) the Early Care and 
Education Training Records Information System (ECE-TRIS) database of professional 
development and training records for early care and education professionals in Kentucky; (b) 
a list of current district preschool coordinators. These data included active records for 176 
preschool coordinators, 25 Regional Training Center (RTC) administrators and other preschool 
administrators, and 1,214 teaching personnel including participants’ first and last names, 
addresses, email addresses, office phone numbers, position titles, and organizational 
affiliations.  
 

Data Collection  
 
Data collection occurred via two web-based survey instruments, one designed for coordinators 
and another designed for teachers and assistant teachers. The survey instruments were 
replicated from the 2019 Kentucky Child Care Workforce Study and included sections as 
presented in Table 1.  
  
Table 1. Survey sections  

Coordinators  Teachers and ATs/Aides  
Employee Wages & Benefits   Children You Serve  
Personal Profile   Personal Profile  
Program Characteristics and Capacity  Position Characteristics  
Staff Levels and Turnover  Quality Improvement  
Staff Training  Training & Professional Development  
Quality Improvement    
Work Environment and Support for 
Professional Development  
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Surveys were administered through Qualtrics (Qualtrics, Provo, UT), a web-based platform. A 
multiple-contact approach was used to increase the response rate. In February 2019, using the 
list of preschool administrators, RTC coordinators and teaching personnel, a personalized email 
was distributed via Qualtrics. This email contained background information about the study and 
a direct survey link.  

In March 2019, providers who had not yet completed the survey were sent a reminder email. 
Two weeks later, a second reminder was sent to those who had not yet responded. To increase 
participation rates, a random drawing for a $100 gift card was offered to all participants who 
completed the survey. 

Survey Population 

For the purpose of this report, data received from only preschool coordinators and teaching 
personnel are presented. Table 2 illustrates the response rate among preschool coordinators 
and the teaching workforce.  

Table 2. Response rate by respondent type 
Total Coordinators Teachers and ATs/Aides 

Population 1,390 176 1,214 

Bounced 31 - 31 

Adjusted Population 1,359 176 1,183 

Partial Completes 72 18 54 
Completes 198 39 159 

Overall Response 270 (19.9%) 57 (32.4%) 213 (18.0%) 

Preschool teaching personnel were asked to indicate their position. Among the 213 
respondents, 95 (44.6%) identified themselves as assistant teachers (ATs) or aides and 3 selected 
‘Other’ without specifying their role. The distribution of responses was calculated based on RTC 
area (Anderson, Ashland, Berea, Calloway, and Simpson), geographic region (East KY, Central 
KY, and West KY), and urban/rural classification for each respondent type and among all 
respondents (Table 3).  
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Table 3. Response rate by RTC area, region, and urban/rural classification 
    Total  Coordinators  Teachers  ATs/Aides  

Statewide    267  57  115  95  

  
  
RTC Area  

Anderson  101 (37.8%)  12 (21.1%)  40 (34.8%)  49 (51.6%)  
Ashland  34 (12.7%)  13 (22.8%)  13 (11.3%)  8 (8.4%)  
Berea  47 (17.6%)  12 (21.1%)  26 (22.6%)  9 (9.5%)  
Calloway  39 (14.6%)  5 (8.8%)  19 (16.5%)  15 (15.8%)  
Simpson  46 (17.2%)  15 (26.3%)  17 (14.8%)  14 (14.7%)  

  
Region  

East KY 43 (16.1%)  16 (28.1%)  19 (16.5%)  8 (8.4%)  
Central KY 141 (52.8%)  24 (42.1%)  59 (51.3%)  58 (61.1%)  
West KY 83 (31.1%)  17 (29.8%)  37 (32.2%)  29 (30.5%)  

Classification  Urban  144 (53.9%)  21 (36.8%)  57 (49.6%)  66 (69.5%)  
Rural  123 (46.1%)  36 (63.2%)  58 (50.4%)  29 (30.5%)  

 

 
Data were exported from Qualtrics into Microsoft Excel and edited for accuracy. Organizational 
affiliation was used to determine participant county, RTC area, region, and urban/rural 
classification. After adding the aforementioned fields, identifying information (date of birth, 
email address, last four digits of social security number, etc.) was deleted from the database.  
 
Each participant was asked to report salary and identify whether the reported salary was hourly, 
weekly, monthly, or annual. Due to the inconsistency of indicated hours and the wide range of 
responses, the following averages were used in the calculation (see Table 4).  
 
Table 4. Hourly workload conversion  

Hours Per Week  Average Used in 
Calculation  

less than 10 hours per week    
20 hours per week  10-20 hours per week  

21-34 hours per week  
35-40 hours per week    

40 hours per week  41-50 hours per week  
more than 50 hours per week  

 
To ensure consistency in analysis of reported salaries, all weekly, monthly and annual salaries 
were converted into an hourly wage, whereas provided hourly, weekly, and monthly wages were 
converted into an annual salary. For example, if the respondent reported earning $200.00 per 
week working 21-34 hours/week, the hourly wage was determined by dividing by 20 and 
recorded as $10.00 per hour ($200/20=$10). If a respondent’s annual salary was reported as 
$20,000.00 working 41-50 hours per week, the annual salary was calculated by dividing by 

Data Characteristics & Entry Procedures  
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2080 (40 hours * 52 work weeks) and recorded as $9.62 ($20,000/2080=$9.62).  Similarly, hourly, 
weekly, and monthly salaries were converted to an annual wage by multiplying by the average 
hourly rate. For instance, if a respondent indicated earning $9.50 per hour and working more 
than 50 hours per week, that hourly wage was multiplied by 2080 and recorded as 
$19,760.00 ($9.50 * 2080=$19,760.00).  
  
Converted hourly and annual salaries were used to compute the median. All salaries were 
rounded to the nearest $0.05. Hourly/annual salaries were calculated by blending county 
responses by RTC area provided by Kentucky Department of Education, region, and urban/rural 
classification provided by the Division of Child Care (DCC; Tables 5, 6 & 7).  
  
Table 5. Regional Training Center (RTC) area  

RTC  Counties   
   
Anderson  

Anderson, Boone, Bracken, Bullitt, Campbell, Carroll, Franklin, Gallatin, Grant, Harrison, Henry, 
Jefferson, Kenton, Marion, Nelson, Oldham, Owen, Pendleton, Scott, Shelby, Spencer, Trimble, 
Washington, Woodford  

   
Ashland  

Bath, Boyd, Breathitt, Carter, Fleming, Floyd, Greenup, Harlan, Johnson, Knott, Leslie, Letcher, 
Lewis, Magoffin, Mason, Menifee, Morgan, Nicholas, Perry, Pike, Robertson, Rowan, Wolfe, 
Elliott, Lawrence, Martin  

   
Berea  

Bell, Bourbon, Boyle, Casey, Clark, Clay, Clinton, Estill, Fayette, Garrard, Jackson, Jessamine, 
Knox, Laurel, Lee, Lincoln, Madison, McCreary, Mercer, Montgomery, Owsley, Powell, Pulaski, 
Rockcastle, Wayne, Whitley  

  
Calloway  

Ballard, Caldwell, Calloway, Carlisle, Christian, Crittenden, Daviess, Fulton, Graves, Henderson, 
Hickman, Hopkins, Livingston, Lyon, Marshall, McCracken, McLean, Muhlenberg, Trigg, Union, 
Webster  

  
Simpson  

Adair, Allen, Barren, Breckinridge, Butler, Cumberland, Edmonson, Grayson, Green, Hancock, 
Hardin, Hart, LaRue, Logan, Meade, Metcalfe, Monroe, Ohio, Russell, Simpson, Taylor, Todd, 
Warren  

  
Table 6. Geographic region designation  

Region  Counties   
   
East KY   

Bath, Bell, Boyd, Bracken, Breathitt, Carter, Clay, Elliot, Fleming, Floyd, Greenup, Harlan, 
Jackson, Johnson, Knott, Knox, Laurel, Lawrence, Lee, Leslie, Letcher, Lewis, Magoffin, 
Martin, Mason, Menifee, Montgomery, Morgan, Owsley, Perry, Pike, Robertson, Rockcastle, 
Rowan, Whitley, Wolfe    

   
   
Central KY   

Adair, Anderson, Boone, Bourbon, Boyle, Bullitt, Campbell, Carroll, Casey, Clark, Clinton, 
Cumberland, Estill, Fayette, Franklin, Gallatin, Garrard, Grant, Green, Harrison, Henry, 
Jefferson, Jessamine, Kenton, Lincoln, Madison, McCreary, Mercer, Nicholas, Oldham, 
Owen, Pendleton, Powell, Pulaski, Russell, Scott, Shelby, Spencer, Taylor, Trimble, Wayne, 
Woodford    

   
   
West KY   

Allen, Ballard, Barren, Breckinridge, Butler, Caldwell, Calloway, Carlisle, Christian, 
Crittenden, Daviess, Edmonson, Fulton, Graves, Grayson, Hancock, Hardin, Hart, Henderson, 
Hickman, Hopkins, LaRue, Livingston, Logan, Lyon, Marion, Marshall, McCracken, McLean, 
Meade, Metcalfe, Monroe, Muhlenberg, Nelson, Ohio, Simpson, Todd, Trigg, Union, 
Warren, Washington, Webster    
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Table 7. Urban/rural classification  
Classification  Counties   
   
Urban   

Barren, Bell, Boone, Bourbon, Boyd, Boyle, Calloway, Campbell, Christian, Clark, Daviess, 
Fayette, Franklin, Graves, Greenup, Hardin, Henderson, Jefferson, Jessamine, Kenton, 
Madison, Mason, McCracken, Perry, Pike, Pulaski, Taylor, Warren    

   
   
   
   
Rural   

Adair, Allen, Anderson, Ballard, Bath, Bracken, Breathitt, Breckinridge, Bullitt, Butler, 
Caldwell, Carlisle, Carroll, Carter, Casey, Clay, Clinton, Crittenden, Cumberland, Edmonson, 
Elliott, Estill, Fleming, Floyd, Fulton, Gallatin, Garrard, Grant, Grayson, Green, Hancock, 
Harlan, Harrison, Hart, Henry, Hickman, Hopkins, Jackson, Johnson, Knott, Knox, LaRue, 
Laurel, Lawrence, Lee, Leslie, Letcher, Lewis, Lincoln, Livingston, Logan, Lyon, Magoffin, 
Marion, Marshall, Martin, McCreary, McLean, Meade, Menifee, Mercer, Metcalfe, Monroe, 
Montgomery, Morgan, Muhlenberg, Nelson, Nicholas, Ohio, Oldham, Owen, Owsley, 
Pendleton, Powell, Robertson, Rockcastle, Rowan, Russell, Scott, Shelby, Simpson, Spencer, 
Todd, Trigg, Trimble, Union, Washington, Wayne, Webster, Whitley, Wolfe, Woodford    

  
 

Limitations  

 
The study has three major limitations. First, the response rate among teaching personnel 
is below recommendations. However, the survey was administered to the overall population 
of Kentucky’s public preschool teaching workforce rather than to a representative sample.  
  
Second, participant responses are unevenly distributed across RTC areas and geographic 
regions. A total of 83 out of 119 counties (69.7%) of all representing counties participated in the 
survey. Responses mainly represent counties designated to the Anderson RTC area and 
Central KY region.  
  
Third, as with all online surveys, access issues exist. Issues included survey invitations marked as 
“spam”, deleted by potential participants as “unwanted” or “junk” email, and/or non-working 
email addresses (n=31). To mitigate this issue, the team made an effort to verify and correct 
‘bounced’ email addresses.  
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PART I  

COMPENSATION & BENEFITS 

High-quality early childhood education begins with well-
prepared, qualified and adequately compensated 
educators. Although preschool teachers’ reported salaries 
were $13,220 above the national median income, their 
salaries were $14,980 below comparable compensation to 
similarly qualified and experienced teachers at the 
kindergarten or elementary level. Assistant teachers 
reported being compensated $4,204 below the national 
median annual wage, with 1 in 3 having to supplement 
their primary income via a second job earning an 
additional $9,880.  Health care benefits were available to 
majority of public preschool administrators and teachers.
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Preschool Personnel Compensation 

In the state of Kentucky, Public Preschool 
Coordinators provide general oversight and 
coordination of public preschool services in 
each district.  Kentucky preschool 
coordinators reported an annual median 
compensation of $80,000.00 (n=34). The 
highest median annual pay of $83,212.50 
was reported by coordinators in Simpson 
RTC area and from West KY. The lowest 
median annual salary was $70,000.00 and 
reported by respondents from the urban 
classification (see Appendix A, Table 1). 
Overall, reported base salaries ranged 
between $38,000.00 and $98,000.00. 

For full-time public preschool teachers 
(n=79), the median annual salary reported 
was $43,000.00, $13,220.00 higher than the 
national median for preschool teachers (U.S. 
Bureau of Labor Statistics, 2018). Teachers 
from the Central KY region indicated the 
highest median salary of $49,500.00, which 
is 17.5% higher than in East KY. Teachers 
working in Ashland and Calloway RTC areas 
received on average $812.50 less than the 
state median. 

The median annual salary for full-time and 
part-time assistant teachers was $22,776.00 
(n=60). The reported base compensation 
ranged from $23,400.00 to $83,000.00. 
Salaries varied greatly by RTC area, region, 
and urban/rural classification. For instance, 
the lowest median annual salary of 
$14,871.60 was reported in the Ashland RTC 
area, which is two times lower than was 
reported in the Anderson RTC area. 
Respondents from East KY made 43.3% less 
than those from the Central KY region.  

Reported income of rural classification 
assisting personnel was $16,811.60, which is 
$8,668.40 or 34% lower than of respondents 
employed in urban counties. Overall, the 
reported base compensation ranged from 
$5,112.00 to $50,193.00. 

The hourly median rate also varied for each 
respondent type based on the RTC area, 
region, and urban/rural classification. 
Coordinators across all RTC areas earned 
$1.15 higher than the state median ($31.79), 
with the highest hourly median rate of 
$34.03 reported by coordinators in West KY. 
Although preschool administrators were 
paid the highest in West KY and the rural 
classification, teachers and assistant 
teachers were compensated the highest in 
Central KY and the urban classification (see 
Appendix A, Table 2).  

Examination of secondary income revealed 
that assistant teachers supplemented their 
primary income more frequently than 
teachers and coordinators. Assistant 
teachers’ (28.4%; n=19) median secondary 
income was $9,880.00 per year, with a 
median hourly wage of $11.55. A small 
percentage of teachers (15.4%; n=14) also 
reported secondary income and made 

median annual wage 

$80,000 coordinators 

$43,000 teachers 

$22,766 assistant teachers 



       2019 KENTUCKY PUBLIC PRESCHOOL WORKFORCE STUDY 8 

$4,914.00 extra, with a median hourly wage 
of $17.50. Just under one fifth of preschool 
coordinators reported a secondary income 
with a median annual secondary income of 
$7,600.00, and a median hourly wage of 
$19.62 (18.4%; n=7). 
 
Preschool coordinators were asked to 
provide suggestions on compensation that 
should be offered to teachers and teaching 
assistants (see Appendix A, Tables 3 & 4). 
The suggested median annual income for 
teachers ranged between $35,371.00 for the 
lowest and $55,000.00 for the highest. An 
analysis of the suggested hourly 
compensation indicated the actual median 
hourly rate was $5.77 below the lowest 
suggested ($25.00) and $21.89 below the 
highest suggested hourly wage ($41.12). For 
assistant teachers, the suggested statewide 
median hourly rate ranged between $10.12 
for the lowest and $13.00 for the highest 
with the actual median hourly rate of $11.96. 
Assistant teachers from the Ashland RTC 
area, in East KY, and from the rural 
classification were compensated on average 
$0.91 less per hour than suggested 
minimum median rate.  
 
When asked about differential pay, 59.6% of 
coordinators (n=34) indicated differentiating 
teachers’ and assistant teachers’ pay. Salary 
differentiation was reported primarily for 
teachers in 56.1% of responses (n=32), 
compared to 24.6% for assistant teachers 
(n=14). Pay was differentiated primarily 

based on the languages spoken and level of 
education. Among ‘other’ factors, the 
respondents referred to the staff’s years of 
experience as a base for pay differentiation 
for teachers (n=12) and assistant teachers 
(n=10).  
 
Household income ranged greatly based on 
preschool workforce type. Preschool 
coordinators reported a higher household 
income than teachers and assistant teachers 
(see Figure 1 and Appendix A, Table 5). The 
highest percentage of teachers reported a 
household income of over $70,000 (34.5%), 
followed by 25.3% reporting between 
$50,000 and under $70,000. A majority of 
assistant teachers indicated a household 
income of over $35,000 (54.3%).  

 
 
  

1.1% 14%18.3%

42.1%

14.3%

46%

26.3%

85.7%

34.5%

17.5%

Coordinators Teachers ATs/Aides

<20K 20-40K 40-70K >70K

Figure 1. Household income 
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Health Care Access and Other Benefits 

The public preschool workforce is likely to 
have access to health care and dental 
benefits. The majority of respondents 
(89.1%) had access to health insurance 
across the state (Appendix A, Table 6). For 
coordinators, their health insurance was 
partially covered in 59.5% of reported 
instances, compared to 38.3% for teachers 
and 15.6% for assistant teachers. Teachers 
and assistant teachers reported purchasing 
the health benefits through their employer 
or were covered through their spouse 
(Appendix A, Table 7). Preschool 
coordinators reported their districts offered 
partial health and dental benefits 
predominantly to full-time teaching staff 
(see Appendix A, Tables 8 & 9). Over one 
third of employers provided coverage of 
dental benefits at the employee’s cost.  

Other non-health benefits were available to 
the public preschool workforce. The most 
commonly reported benefit across all 
respondent types and all RTC areas, 
regions, and urban/rural classifications was 
having a written job description (see Figure 
2 and Appendix A, Table 10). Preschool 
coordinators also emphasized annual 
evaluations, written contracts, formal 
grievance procedures, and salary schedules 
as the top benefits received. The least 
reported benefit was periodic increases in 
wages based on performance, and 
compensation for attendance at meetings 
with staff and parents after business hours, 
as that was usually included in their job 
requirements. Coordinators also suggested 
their programs most frequently offered their 

full-time teachers and assistant teachers on- 
and off-site training during the paid 
workday, reimbursement of training 
expenses, paid sick leave, a paid retirement 
plan, and paid holidays (see Appendix A, 
Table 11). Fewer benefits were offered to 
part-time teaching staff and most frequently 
included on-site training during the paid 
workday. Rarely, coordinators reported their 
preschool programs provided wage 
supplements based on training and 
experience, and tuition reimbursement that 
was not offered through the Early 
Childhood Scholarship. 

In contrast to coordinators’ perceptions, 
teacher survey respondents reported that 
they were provided a written job 
description, written contracts, annual 
evaluations, staff lounge, written personnel 
policies, and formal grievance procedures. 
The least mentioned working condition 
among teachers was payment for 
attendance at staff meetings after work 
hours, periodic increases in wages based on 
performance, and compensation for 
overtime. Very little assistance was provided 
to assistant teachers to support their 
attendance at parent meetings after work 
hours, preparation or planning time, and 
professional development. They also 
indicated they were not provided periodic 
increases in wages based on performance. 
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15.8%

17.5%

19.3%

24.6%

31.6%

40.4%

43.9%

43.9%

45.6%

50.9%

52.6%

57.9%

64.9%

66.7%

66.7%

66.7%

68.4%

68.4%

40%

28.7%

28.7%

28.7%

42.6%

22.6%

54.8%

40.0%

65.2%

60.9%

67%

82.6%

73.9%

68.7%

29.6%

72.2%

29.2%

20.8%

19.8%

12.5%

22.9%

20.8%

16.7%

32.3%

29.2%

56.3%

39.6%

50%

67.7%

58.3%

39.6%

29.2%

51%

Coordinators Teachers ATs/Aides

* 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 
* values <12% are not displayed 

Annual evaluation 

Salary schedule 

Formal grievance procedure 

Job description 

Written 
contract 

Written personnel policies 

Orientation program when hired 

Staff lounge 

Paid break 

Paid lunch break 

Paid on-site in-service meetings 

Paid planning time 

Paid off-site training 

Overtime compensation 

Stipend for professional development 

Wage increase as living cost 

Paid after hour parent meetings 

Paid after hour staff meetings 

Performance-based wage increase 

Figure 2. Other benefits and work conditions* 
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PART II 
 

PROGRAM CHARACTERISTICS 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
Representative of the state of Kentucky, public preschool 
programs participating in the survey served predominantly 
Caucasian and African American children. The programs 
were funded through state funds and supplemented by 
federal investment. One third of the programs indicated 
they were recipients of services through the 
Kentucky Preschool Partnership Grant.  
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Program Operation and Accreditation 

The Kentucky Public Preschool program was 
launched in 1990 and is available to 3- and 
4-year-old children across the state. 
According to survey respondents, their 
programs were primarily supported through 
state (60.1%; n=57) and federal funds 
(20.5%; n=57). As shown in Figure 3, 
preschool budgets also included 
contributions from local agencies (10.0%) 
and were supplemented by grants and 
parent tuition (5.7%). 
 
Out of all programs represented in the 
survey, one third (33.9%; n=19) reported 
being supported through the Kentucky 
Preschool Partnership Grant to develop full-
day, high-quality early childhood programs 
for Child Care Assistance Program (CCAP) 
eligible children (Kentucky Department of 
Education, 2020). Those programs without a 
Partnership-funded classroom followed an 
academic year calendar and were 
predominantly open four days per week for 
an average of 5.5 hours per day (see 
Appendix A, Table 12). Blended preschool 
programs were on a similar schedule; 
however, the Partnership-funded 
classrooms were open on average an hour 
longer, totaling of 6.3 hours per day. 
 
Regarding wrap-around services, 25.0% of 
preschool coordinators (n=13) reported 
having an after-school program compared 
to 11.8% (n=6) reporting before school 
services. The before school programs had a 
student-to-teacher ratio of one to five (1:5), 
with an average classroom size of seven 
students. The after-school classrooms were 
nearly four times larger, with a one to seven 

 
 (1:7) student-to-teacher ratio and an 
average class size of 28 students. 
 
Preschool programs resided primarily in the 
primary school building (59.6%; n=34), 
followed by those who had their own 
preschool building (17.5%, n=10). Other 
locations of preschool programs included a 
Head Start building, primary/secondary 
school building, preschool to kindergarten 
building, as well as blended Head Start and 
preschool building, preschool and K-1/5/6 
grade building or preschool and primary-8th 
grade building. 
 
When examining preschool program 
accreditation, 25.0% of preschool 
coordinators (n=14) reported their 
programs were accredited, with 73.7% who 
were not seeking accreditation. Six 
programs were accredited by the Southern 
Association for Colleges and Schools 
(SACS) and five by the National Association 
for the Education of Young Children 
(NAEYC). 
 

3.3%
20.5%

60.1%

10% 2.4%

Tuition Federal
Funds

State
Funds

Local
Funds

Grants

Figure 3. Funding sources 
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Kentucky’s All STARS is a mandatory five-
level quality rating and improvement 
system. Respondents were asked about 
their awareness of Kentucky’s All STARS and 
its primary purpose. Nearly all preschool 
coordinators (66.7%; n=38) and teachers 
(74.8%; n=86), and the majority of assistant 

teachers (54.2%; n=96) had heard about All 
STARS. An overwhelming majority of the 
respondents identified improvement of 
early care and education program quality as 
the main purpose of the All STARS system, 
followed by providing information to 
parents about program quality. 

 
 

Characteristics of Served Students 
 
 According to the Kentucky Department of Education, in 2019 the state served 21,358 3- and 4-
year-olds in public preschool and 13,875 students in Kentucky Head Start programs (KDE, 2019). 
Teachers and assistant teachers, who participated in the survey, reported that 61.5% of the 3- 
and 4-year-old children in their classrooms were Caucasian while 22.1% were African American. 
Multiracial children and children of Hispanic, Asian, Middle Eastern, and African origins were 
present in small numbers. 
 
The majority of teachers (97.4%; n=112) and assistant teachers (96.9%; n=93) reported working 
with children who were 4-years-of-age. Children 3-years-of-age were reportedly served by 80% 
of teachers (n=92) and 71.9% of assistant teachers (n=69). Teachers also reported having 10.2% 
of students with an individualized education plan (IEP) and 6.3% of students with an emotional, 
behavioral, or developmental condition, compared to 11.2% and 8.2% consequently for 
assistant teachers. Overall, there were on average 46.2% of children who spoke English as a 
second language as reported by teachers (43.6%; n=44) and assistant teachers (48.8%; n=39). 
Among those, teachers reported 3% of students whose parents did not speak English, which is 
0.8% higher than reported by assistant teachers (see Appendix A, Table 13). 
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PART III 
 

STAFF CHARACTERISTICS & RETENTION 

 
 
 
 
 

 
 
 
 
 
 
 
Preschool coordinators and teaching staff were 
predominantly employed by the public school system and 
served in their position for an average minimum of seven 
years and in their organization for an average minimum of 
nine years. Teaching staff experiences included working 
with preschool-age students and they predominately 
perceived their profession as a career. With low teaching 
staff turnover at an average of 4.1%, a slight majority of 
preschool coordinators reported they could easily find 
staff with abilities to teach and nurture children with 
disabilities.  
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Service in Preschool Education 

 
Preschool coordinators reported they were 
employed predominantly by the public 
school system (97.4%; n=37) with one 
coordinator reporting that they were an 
employee of Head Start. On average, each 
coordinator supervised one part-time and 
six full-time lead teachers, as well as two 
part-time and eight full-time assistant 
teachers, averaging 17 teaching staff per 
district (see Appendix A, Table 14). The 
supervised teaching team included 
professionally established and junior 
staff, and was fairly equally distributed 
between teachers and assistant teachers 
who had been employed over 12 years 
(average of three teachers and assistant 
teachers), 6-12 years (average of three 
teachers and assistant teachers), 3-5 
years (average of two teaches and three 
assistant teachers), and less than two 
years (average of three teachers and five 
assistant teachers: see Appendix A, Table 
15).  
 
When asked independently, a similar 
experience trend was evident among 
teachers and assistant teachers. On 
average, teachers reported serving in their 
current position for 10.1 years, with 11.3 
years of experience with their current 
employer (see Figure 4; Appendix A, Table 
16). Assistant teachers reported working for 
their current employer fewer years, with an 
average of 9.4 years. Overall, preschool 
coordinators reported working for their 
primary employer the longest, on average 
of 17 years. Differences were found by RTC 
area, region, and urban/rural classification. 
The largest average number of years served 

were reported by preschool coordinators 
from the Ashland RTC area and in East KY 
(see Appendix A, Table 17). Teachers with 
the most experience were employed in the 
Ashland RTC area and in East KY. The most 
experienced assistant teachers among the 
respondents were from the urban 
classification and in the Central KY region. 

 
Analysis of teaching experience based on 
different student populations revealed both 
teachers and assistant teachers had served 
mainly children of preschool age, with an 
average of 12.1 years of experience for 
teachers and 8.8 for assistant teachers (see 
Appendix A, Table 18). Differences were 
found by RTC area and region.  The most 
frequent average experience was reported 
by teachers in the Ashland RTC area 
(M=14.2) and the East KY region (M=13.8), 
whereas aides from the Anderson RTC area 
(M=11.3) and the Central KY region 
(M=10.6) had the most experience with 
preschoolers (see Appendix A, Table 19). 
Respondents also worked with infants and 
toddlers, reporting on average six years of 

7.9

17

10.1
11.3

7.9
9.4

Position Employer

Coordinators Teachers ATs/Aides

Figure 4. Average years in position and with employer 
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experience among teachers and 5.4 years 
among aides. Teachers who served in 
kindergarten (32.2%; n=37) remained there 
for 3.7 years, compared to 20.8% of 
assistant teachers with an average of 3.1 
years of experience at that age level. 
Teaching personnel who previously worked 
with primary grades, stayed for 4.7 years. 
 
Survey participants were asked to report the 
number of hours they worked per week (see 
Appendix A, Table 20). A majority of 
coordinators (86.9%; n=33) and teachers 
(64.4%; n=58) reported working more than 
40 hours per week, while the majority of 
teacher assistants and aides (57.8%; n=37) 

worked 35-40 hours per week. There were 
no differences across RTC area, region, or 
urban/rural classification. The majority of 
full-time teachers (86.2%; n=50) worked on 
average between five and eight hours per 
day.  
 
Respondents’ membership in early 
childhood professional organizations was 
low across all groups, with the highest 
participation rates for preschool 
coordinators (see Table 24). The Kentucky 
Association of School Administrators was 
the most often selected by coordinators 
(40.4%; n=23) (see Appendix A, Table 21). 

 
 

Staff Retention 

Teachers and assistant teachers were asked 
if they viewed their current position as a job 
or a career. The majority of teachers 
indicated they viewed their position as a 
career (96.5%; n=111). One third of assistant 
teachers perceived their position as a job, 
rather than a career (35.4%; n=34; see 
Appendix A, Table 22). There were no 
reported differences across RTC area, 
region, or urban/rural classification. 
 
Participants were also asked about their 
choice to continue to work for their current 
employer three years from now. The 
majority of respondents, across all RTC 
areas, regions, and urban/rural 
classifications, stated that they will probably 
be retained with their current employer. Of 
all respondents, 83.4% indicated they will 
probably/definitely stay in their current 
organization, with 16.6% suggesting they 

will probably leave the field (see Appendix 
A, Table 23). The top reasons given why 
teachers would consider continuing with 
their employers included more respect for 
teaching profession (n=8), improved 
working conditions (n=7), and better pay 
(n=4). For assistant teachers improved pay 
(n=11), improved working conditions (n=5), 
and more respect for profession (n=3) were 
the main reasons that would incentivize 
their stay. 
 
If teachers and assistant teachers had a 
chance to choose their career again, a 
majority responded positively towards 
choosing the field of early childhood 
(teachers - 80.9%; n=93; assistant teachers - 
80.2%; n=77). Many of the teaching staff 
said that they would choose to remain 
because they love working with young 
children and their families, appreciate that 
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they can make an impact through their 
profession, and believe in the importance of 
early childhood education and early 
intervention (see Appendix B, Table 1).  
 
For a small number of teachers and 
assistant teachers who would not choose 
their profession again, the most frequently 
mentioned reasons included low pay (n=10); 
challenging classrooms due to student 
troubled behavior, discipline issues, large 

class sizes, and lack/limited professional 
support (n=8); unpaid investment of time for 
reporting, planning, etc. (n=7); increased 
accountability (n=7); increased number of 
students with an Individualized Education 
Plan (IEP) (n=4); lack of respect as early 
childhood professionals in the district and 
community (n=4); and lack of benefits and 
reliable retirement system (n=4) (see 
Appendix B, Table 2). 

 
 

Staff Turnover 

Although high teacher and staff turnover 
continues to be a concern in child care 
settings (Cassidy et al., 2011), the rate of 
attrition for public preschool teaching 
personnel (teachers and assistant teachers) 
in field was 4.7%, 10.3% lower than the 
national rate for public school sponsored 
programs (Whitebook, Phillips & Howes, 
2014). The highest leave rate at the program 
and field levels was observed among 
assistant teachers at 6.8%, compared to 
2.6% for teachers. Differences in the 
turnover rate were found by region and RTC 
area. A 9% turnover rate was reported for 
teachers from the West KY region, 
compared to 12.1% for assistant teachers 
from the Central KY region. The lowest 
program turnover rate was teachers from 
the Berea RTC area (3.3%) and for assistant 
teachers from the Calloway RTC area (4.3%). 
Career turnover was the lowest for teachers 
from the Central KY region (1.6%) and for 
assistant teachers from the West KY region 
(3.7%) (see Appendix A, Table 24). 
Preschool coordinators were asked to rate 
their agreement with a series of statements 

about finding qualified staff, using a scale of 
strongly disagree (1), to neither agree nor 
disagree (3), to strongly agree (5). The 
majority of preschool coordinators reported 
they are able to find qualified staff with skills 
needed to teach and nurture children with 
special needs (52.1%; n=24) (see Appendix 
A, Table 25). Differences in perceptions 
were found by RTC area. Coordinators from 
the Berea RTC area reported no difficulty 
finding staff with early childhood training, 
Interdisciplinary Early Childhood Education 
certification, and who are prepared to teach 
children with special needs and diverse 
cultural backgrounds. In contrast, 
coordinators from the Simpson RTC area 
(50%) and Calloway RTC area (75%) found it 
challenging to find staff trained in early 
childhood education. Challenges with 
finding staff who are qualified to work with 
culturally diverse children was also 
emphasized by coordinators from the 
Calloway RTC area (50%) and Ashland RTC 
area (66.7%).  
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PART IV 
 

TRAINING & PROFESSIONAL DEVELOPMENT 
 

 
 
 

 
 
 
 
 
 
 
Preschool teachers reported completing the highest 
number of college-level courses and semester credits, 
compared to assistant teachers and coordinators. 
Motivated by salary increase, they earned more than 18 
credit hours improving their professional qualification. 
Preschool coordinators and principals played an important 
role in supporting professional development of teaching 
staff. All participant types were satisfied with the support 
they received for the Kentucky Early Childhood Standards, 
though not having enough time challenged their ability to 
pursue additional training opportunities.  
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Workforce Preparation and Use of ECE-TRIS 

 
The majority of teachers (94.8%; n=109) 
were required to have a college degree 
while the majority of assistant teachers 
(76%, n=73) were not. For those required to 
have a degree, the majority of teachers 
were required to have an Interdisciplinary 
Early Childhood certificate (83.2%; n=89), 
whereas a majority of assistant teachers 
were expected to have a Child 
Development Associate degree (80.0%; 
n=16). Through their ‘other’ category 
responses, teachers reported being 
certified in early childhood (n=5) and having 
a bachelor’s degree (n=4) or master’s 
degree (n=1) as a required employment 
qualification. Having a bachelor’s degree 
was a requirement for two assistant teachers 
as well. There were no reported differences 
across RTC area, region, or urban/rural 
classification. 
 
According to respondents among 
coordinators, their programs required 
teachers to obtain on average 5.6 hours 
more in professional development (PD) and 
3.8 hours more in early childhood than 
assistant teachers (see Figure 5). There were 
differences reported in the required PD 
hours by RTC area, region, and urban/rural 
classification.  The most PD hours were 
required from teachers and assistant 
teachers in the West KY region, whereas the 
highest number of training hours in early 
childhood was required in the Central KY 
region. The least training was required for 
teachers in the Berea RTC area and the 
West KY region and from assistant teachers 
employed in the Simpson RTC area and the 
East KY region. Lower expectations for 

professional development and early 
childhood training were reported for 
assistant teachers employed in the rural 
classification (see Appendix A, Table 26). 

 

 
 
When asked about in-house training, the 
majority of preschool coordinators (46.7%; 
n=14) reported 26-50% of all required 
training was provided in-house either by 
them or their staff. Fewer coordinators 
(10.0%; n=3) had 51-75% of PD 
opportunities available in their program. 
One coordinator’s program offered 
required training as part of their 
employment. Forty percent of preschool 
coordinators (n=12) had 0-25% of PD 
offered in-house. There were no reported 
differences across RTC area, region, or 
urban/rural classification.  
 

25.3
20.3

19.7

16.5

Professional Development Early Childhood

Teachers ATs/Aides

Figure 5. Required training hours 
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Increasing complexity of preschool 
administration and teaching requires 
continuous professional growth (Wells, 
2015). The majority of preschool 
coordinators (89.7%; n=35) participated in 
additional early childhood training. 
However, teachers, on average, completed 
more college courses (M=6.9) and semester 
credits (M=26.6) than assistant teachers and 
preschool coordinators (see Figure 6). 
 

 Preschool coordinators, teachers, 
and assistant teachers were asked 
about their use of the Early Care 
and Education Training Records 
Information System (ECE-TRIS) to 
track and access available and 
required training (see Table 8). A 
majority of teachers (67%) and 
teaching assistants (58.3%) 
reported using ECE-TRIS, while a 
third of preschool coordinators 
reported using the system. Those 
who do not use ECE-TRIS, 
reported spending less than 15 
hours on training and PD per 
year. In contrast, those who track 

their training hours through ECE-TRIS (65.6%; n=21) spent more than 18 hours improving their 
professional qualification.  There were differences in the reported use of the system by RTC 
area, region, and urban/rural classification (see Table 8). 
 
Using Kentucky Early Childhood Standards can enable early care and education professionals 
and administrators to become more knowledgeable in facilitating children’s experiences to help 
them reach their full potential (Kentucky Governor’s Office of Early Childhood). Survey 
respondents among coordinators used the Standards in some capacity. They used them 
primarily to outline key learning goals in each of the developmental domains of children and to 
plan children’s experiences that promote their progress toward achieving benchmarks. Fewer 
respondents reported used the Standards to ensure assessment procedures covered all 
standards and benchmarks for a comprehensive understanding of a child’s functioning. 
Additionally, the Standards were used in the development of goals and objectives for 
Individualized Education Plans, and in the design of training content. There were no reported 
differences across RTC area, region, or urban/rural classification.  

Table 8. Percent of 
respondents using 
ECE-TRIS 

Coordinators Teachers ATs/Aides 

% (n) % (n) % (n) 

Statewide 33.3 (13) 67.0 (63) 58.3 (42) 

 

 

RTC location 

Anderson 10.0 (1) 57.1 (16) 73.0 (27) 

Ashland 50.0 (5) 30.0 (3) 37.5 (3) 

Berea 44.4 (4) 83.3 (20) 60.0 (3) 

Calloway - 72.2 (13) 45.5 (5) 

Simpson 25.0 (2) 78.6 (11) 36.4 (4) 

 

Region 

East KY 54.5 (6) 46.7 (7) 37.5 (3) 

Central KY 30.0 (6) 68.1 (32) 71.4 (30) 

West KY 12.5 (1) 75.0 (24) 40.9 (4) 

Classification Urban 26.7 (4) 75.0 (36) 63.3 (31) 

Rural 37.5 (9) 58.7 (27) 47.8 (11) 

1
4

6.9

26.6

6.7

18.5

College Courses Semester Credits
Coordinators Teachers ATs/Aides

Figure 6. Average college-level training 
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Motivation for Professional Development 
 
Motivation to acquire additional knowledge 
and skills plays an important role in the quality 
of preschool programming and instruction 
(Wagner & French, 2010). Increasing their 
education levels in previous employment was 
important for the majority of teachers (56.0%; 
n=61) as it helped them obtain their current 
positions. The majority of assistant teachers 
(65.1%; n=56), on the other hand, did not find 
receiving additional certification beneficial for 
their current employment. However, those who 
were required to obtain a degree as part of 
their employment, reported various additional 
benefits they have received as a result of their 
increased educational attainment (Table 9). 
The majority of teachers (52.2%; n=60) who 
obtained additional certification received a 
salary increase; while 16.7% (n = 16) of 
assistant teachers reported as such. Teachers 
(n=96) and assistant teachers (n=62) were 
neutral in their feelings of the importance of 
pursuing a higher degree. 
 

Table 9. Additional benefits received as a 
result of degree attainment 

 Teachers ATs/Aides 

 % (n) % (n) 

Does not apply 27.0 (31) 56.3 (54) 

Increased salary 52.2 (60) 16.7 (16) 

No additional benefits 9.6 (11) 3.1 (3) 

Retirement benefits 6.1 (7) 6.3 (6) 

Training expenses 
covered (e.g., food, 
travel, lodging) 

4.3 (5) 9.4 (9) 

Eligibility for health 
insurance 

1.7 (2) 5.2 (5) 

Increased paid 
vacation 

0.9 (1) 1.0 (1) 

Promotion 0.9 (1) 3.1 (3) 

Increased sick leave - 2.1 (2) 

Other 5.2 (6) 3.1 (3) 

 
 

Respondents were also asked about factors motivating them to pursue professional 
development opportunities. As shown in Table 10, preschool coordinators (69.2%; n=27) 
reported pursuing professional development opportunities to support quality improvements of 
their preschool programs, while the majority of teachers (53.0%; n=53) and assistant teachers 
(54.2%; n=39) wanted to improve their job performance.  
 
Table 10. Motivation for involvement in professional development 

 Coordinators Teachers ATs/Aides 

 % (n) % (n) % (n) 

To support quality improvement of preschool program 69.2 (27) 24.0 (24) 15.3 (11) 

To meet individual or program requirements 15.4 (6) 17.0 (17) 20.8 (15) 

To gain skills and knowledge to improve my job performance 10.3 (4) 53.0 (53) 54.2 (39) 

To support my business or career 5.1 (2) 6.0 (6) 9.7 (7) 
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Respondents were also asked to rate the 
degree to which training was offered close 
to their home/work, was affordable, and of 
high quality using a scale of 1 (strongly 
disagree) to 5 (strongly agree). Although 
overall respondents agreed on the 
affordability, proximity, and quality of the 
available training, differences were reported 
across RTC area, regions, and urban/rural 
classification (see Appendix A, Table 27). 
Preschool coordinators from the Berea RTC 
area strongly agreed their training was 
affordable and of a high quality. The lowest 
level of agreement on the proximity, 
affordability and high quality was reported 

by coordinators from the Simpson RTC 
area. 
 
Proximity, affordability, and quality of 
training available to teachers in the Ashland 
RTC area was rated highest, while assistant 
teachers from the Calloway RTC area had 
the highest level of agreement on all 
aspects of available training. Teachers’ level 
of agreement did not differ based on region 
or urban/rural classification. However, 
assistant teachers from the rural 
classification rated the quality of available 
professional development opportunities 
highly. 

 
 

Professional Development Support 

Mentoring and coaching are increasingly 
critical for supporting the preschool 
administration and teaching workforce at 
any stage in their careers, and for improving 
their leadership and teaching practices 
(Brown, 2010; Whitebook, 2016). Using the 
scale of ‘not at all’, ‘sometimes’, and 
‘frequently’, preschool coordinators were 
asked how frequently in the past two years 
they or their teaching staff received 
mentoring and coaching support from a 
local, district, or state educational agency. 
The most frequent support was provided by 
regional mentors (73.7%; n=28). From time 
to time, coordinators also used the support 
from the district (48.6%; n=18) and state 
(44.1%; n=15) mentors. The least used 
mentorship and coaching services were 

received from a Head Start mentor (72.2%; 
n=26). 
 
Coordinators and school principals were 
evaluated by teachers and assistant 
teachers based on the extent of received 
professional development support. The 
majority of teachers (54.8%, n=51) reported 
to a school principal. Assistant teachers 
identified both a school principal (39.1%; 
n=27) and a preschool coordinator (30.4%; 
n=21) as their primary supervisors. Despite 
the reporting roles, the majority of teachers 
received “a lot” to “a great deal” of 
professional development support primarily 
from preschool coordinators (55.1%, n=49), 
whereas assistant teachers (74.9%; n=34) 
were supported “a lot” to “a great deal” by 
their principals (see Table 11). 
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Table 11. Extent of support for professional development 

 
Respondents were asked if they had used a 
series of professional development 
supports and if so, to rate their satisfaction 
with those supports using a scale of 1 (very 
dissatisfied) to 5 (very satisfied) (see Table 
12). This analysis is based on those who 
indicated their use of service or support. 
The most commonly used services or 
support among coordinators (n=37) and 
teachers (n=90) was Kentucky Early 
Childhood Standards support (see Table 
12). Assistant teachers (n=50) used the 
Kentucky All STARS technical support the 
most.  For those who reported using the 
service, preschool coordinators, teachers, 
and assistant teachers were satisfied with 
assistance provided to support the 
implementation and use of the Kentucky 
Early Childhood Standards. A majority of 

coordinators were satisfied with supports 
from a professional mentor or coach, 
Kentucky All STARS technical assistance, 
Early Childhood Scholarship Program, Early 
Childhood Content, and Individual Growth 
Plans/Professional Development Plans. 
Most teachers were satisfied with the 
Kentucky Early Childhood Trainer’s 
credential, ECE-TRIS system, and support 
from a professional mentor or coach. 
Assistant teachers rated supports received 
from ECE-TRIS, with individual growth 
plans, and Kentucky All STARS technical 
assistance highly. The least used service by 
preschool coordinators and teachers was 
associated with the Milestone Achievement 
Award. Assistant teachers utilized the 
Related Educational Reimbursement Award 
the least frequently. 

 

 

 

 

 

  

 Coordinator Principal 

 Teachers ATs/Aides Teachers ATs/Aides 

 % (n) % (n) % (n) % (n) 

A great deal 28.1 (25) 33.3 (21) 21.6 (19) 35.5 (22) 

A lot 27.0 (24) 30.2 (19) 25.0 (22) 19.4 (12) 

A moderate amount 31.5 (28) 30.2 (19) 25.0 (22) 25.8 (16) 

A little 12.4 (11) 4.8 (3) 20.5 (18) 12.9 (8) 

None at all 1.1 (1) 1.6 (1) 8.0 (7) 6.5 (4) 
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Table 12. Level of satisfaction with service/support1 
 Coordinators Teachers ATs/Aides 

Satisfac
tion 
M (n) 

Satisfied/ 
Very 

Satisfied 

Not 
Used 

 
M (n) 

Satisfied/ 
Very 

Satisfied 

Not 
Used 

 
M (n) 

Satisfied/ 
Very 

Satisfied 

Not 
Used 

% (n) % (n) % (n) % (n) % (n) % (n) 
Kentucky Early 
Childhood 
Standards 

4.2 (37) 83.8 (31) - 4.0 (90) 77.8 (70) - 3.8 (49) 69.4 (34) 2.0 (1) 

Kentucky All STARS 
Technical Assistance 

4.2 (36) 80.6 (29) 5.3 (2) 3.5 (57) 50.9 (29) 23.0 (17) 3.8 (50) 60.0 (30) 3.8 (2) 

Individual Growth 
Plans/ Professional 
Development Plans 

4.2 (33) 81.8 (27) 2.9 (1) 3.4 (78) 44.9 (35) 2.5 (2) 3.8 (45) 71.1 (32) 6.3 (3) 

Professional mentor, 
coach, or consultant 

4.2 (22) 81.8 (18) 12.0 (3) 3.7 (60) 65.0 (39) 9.1 (6) 3.6 (37) 56.8 (21) 7.5 (3) 

Early Childhood 
Core Content 

4.2 (19) 73.7 (14) 24.0 (6) 3.6 (54) 57.4 (31) 12.9 (4) 3.3 (41) 58.5 (24) 6.8 (3) 

Community Early 
Childhood Council 

4.0 (29) 75.9 (22) 9.4 (3) 3.5 (46) 50.0 (23) 16.4 (9) 3.5 (28) 60.7 (17) 12.5 (4) 

Kentucky Early 
Childhood Trainer's 
Credential 

4.0 (13) 69.2 (9) 40.9 (9) 3.8 (30) 56.7 (17) 25.0 (10 3.5 (33) 63.6 (21) 13.5 (5) 

KDE Traineeship 
Scholarship 

4.0 (11) 72.7 (8) 35.3 (6) 3.5 (27) 44.4 (12) 28.9 (11) 3.5 (32) 59.4 (19) 11.1 (4) 

Early Childhood 
Scholarship Program 

4.2 (10) 80.0 (8) 41.2 (7) 3.6 (27) 44.4 (12) 30.8 (12) 3.3 (33) 45.4 (15) 13.2 (5) 

Kentucky Early 
Childhood 
Continuous 
Assessment Guide 

3.9 (21) 76.2 (16) 12.5 (3) 3.4 (49) 45.0 (22) 14.0 (8) 3.4 (32) 53.1 (17) 11.1 (4) 

KIDS NOW 
scholarships 

3.9 (14) 64.3 (9) 30.0 (6) 3.5 (29) 41.4 (12) 37.0 (17) 3.3 (32) 46.9 (15) 23.8 (10) 

Early Care and 
Education Training 
Records Information 
System (ECE-TRIS) 

3.8 (18) 61.1 (11) 14.3 (3) 3.7 (56) 59.0 (33) 6.7 (4) 3.9 (48) 75.0 (36) 4.0 (2) 

CDA and CDA-K 
mini-grants 

3.8 (12) 58.3 (7) 33.3 (6) 3.3 (21) 33.3 (7) 38.2 (13) 3.4 (36) 47.2 (17) 12.1 (5) 

Use of Early 
Childhood 
Professional Core 
Content Self-
Assessment Form 

3.8 (10) 70.0 (7) 37.5 (6) 3.4 (41) 48.8 (20) 21.1 (11) 3.3 (38) 55.3 (21) 7.3 (3) 

Director's Credential 3.8 (8) 50.0 (4) 46.7 (7) 3.5 (21) 47.6 (10) 40.0 (14) 3.4 (32) 56.3 (18) 17.9 (7) 
Related Educational 
Reimbursement 
Award 

3.6 (5) 60.0 (3) 64.3 (9) 3.1 (21) 33.3 (7) 40.0 (14) 3.3 (28) 46.4 (13) 26.3 (10) 

Milestone 
Achievement Award 

3.5 (2) 50.0 (1) 84.6 (11) 3.1 (21) 23.8 (5) 50.0 (42) 3.4 (31) 48.4 (15) 22.5 (9) 

 

 
1 1 = very dissatisfied; 2 = dissatisfied; 3 = neither dissatisfied nor satisfied; 4 = satisfied; 5 = very satisfied 
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Teachers and assistant teachers were also asked to rate the degree to which available 
professional development supports and opportunities had played a role in their decision to 
remain in early care and education. The majority of available professional development 
components, on average, had little impact on their retention, across all RTC areas, regions, and 
urban/rural classifications (see Table 13). Both teachers and assistant teachers agreed on the 
moderate role of professional development/growth plans in keeping them in the field. Of those 
who responded, assistant teachers reported a higher contribution than teachers. 
 
Table 13. Role of professional development components1 

 Teachers ATs/Aides 

 M (n) A great deal/ 
A lot 

Not at all M (n) A great deal/ 
A lot 

Not at all 

% (n) % (n) % (n) % (n) 

Professional Development/ 
Growth Plan 

2.9 (67) 34.3 (23) 20.9 (14) 3.2 (44) 38.6 (17) 11.4 (5) 

College Tuition Scholarship 2.1 (53) 22.6 (12) 60.4 (32) 2.6 (37) 29.7 (11) 37.8 (14) 

Core Content 2.0 (50) 18.0 (9) 58.0 (29) 2.4 (37) 13.5 (5) 32.4 (12) 

Professional Development 
Counselor 

1.7 (47) 10.7 (5) 70.2 (33) 2.3 (34) 17.7 (6) 35.3 (12) 

Trainer’s Credential 1.7 (46) 13.1 (6) 71.7 (33) 2.3 (36) 13.9 (5) 41.7 (15) 

Non-College Scholarship (CCCC, 
CDA) 

1.6 (47) 14.9 (7) 80.9 (38) 2.4 (34) 

 

23.6 (8) 44.1 (15) 

Articulation Agreements among 
training entities, colleges, and 
universities 

1.6 (45) 6.6 (3) 73.3 (33) 2.5 (35) 20.0 (7) 34.3 (12) 

Milestone Achievement Award 1.5 (48) 8.4 (4) 79.2 (38) 2.3 (36) 13.9 (5) 41.7 (15) 

 
When asked about participants’ interest in types of PD areas, the majority (over 50%) of all 
respondent groups indicated interest in learning more about behavior management and 
guidance, as it is one of the main reasons why the preschool workforce would not choose a 
career in this field if they could do it all over again (see Staff Retention, p.16). The majority of 
preschool coordinators and teachers would also be interested in learning more about how to 
work with children who have special needs (see Figure 7 & Appendix A, Table 28).  
 
Areas of PD with the least interest (less than 10%) for preschool coordinators were working with 
specific age groups (3.5%; n=2), working with homeless populations (8.8%; n=5), and 
accreditation (8.8%; n=5). Teachers were least interested in learning more about accreditation 
(1.7%, n=2), getting a certificate (2.6%; n=3), and working with specific age groups (3.5%; n=4). 
assistant teachers/aides expressed the least interest in increasing their knowledge about 
accreditation and using formal curriculum (5.2%; n=5), and getting a certificate (7.3%; n=7). 
 

 
1 1=Not at all; 2=A little; 3=A moderate amount; 4=A lot; 5=A great deal 
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Figure 7. Education interests* 

  

  
 

* values <5.2% are not displayed 
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Barriers 

 
The knowledge, skills, experiences, and 
practices of preschool leaders and the 
teaching workforce are important factors in 
determining the extent of child learning and 
school preparedness (Sheridan et al., 2009; 
Wright, 2017). In order to have a deeper 
understanding of child needs and 
development and to support children with 
diverse abilities and from varying cultural 
and socio-economic backgrounds, 
preschool administrators and teaching 
personnel are expected to improve their 
professional training and education on a 
regular basis. However, there are numerous 
barriers the public preschool workforce 
confronts and balances when continuing 
their professional learning. 
 
One of the major barriers to pursuing 
educational opportunities was time. Using a 
scale of 1 (strongly disagree) to 5 (strongly 
agree), preschool coordinators (48.5%; 
n=16), teachers (63.2%; n=55), and assistant 
teachers (42.1%; n=24) agreed that having 
enough time for training was challenging 
(see Table 14). Differences were found 
based on RTC area. Limited time for 
training was especially true for coordinators 

from the Calloway RTC area, teachers from 
the Ashland RTC area, and assistant 
teachers from the Berea RTC area. 
 
Additionally, a third of preschool 
coordinators could not participate in early 
childhood training due to lack of/limited 
information about available professional 
development opportunities (30.3%; n=10). 
In contrast, teachers’ participation in early 
childhood training was obstructed by 
inconvenient times of available learning 
opportunities (41.1%; n=30) and the lack of 
a substitute (39.7%; n=27). Not having a 
substitute was the most frequently reported 
barrier for assistant teachers (46.1%; n=24), 
followed by limited information about 
available opportunities (34.4%; n=21). 
 
Overall, respondents from the Eastern, 
Central, and Western Kentucky regions, and 
urban/rural classifications had similar 
perceptions on barriers. In most cases, they 
liked the available trainings, as well as found 
them useful and easily accessible online. On 
average, 90.1% of respondents planned on 
being in the field long term. 
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Table 14. Perceptions on barriers to participate in early childhood training1 
 Coordinators Teachers  ATs/Aides 

 

M (n) 

Agree/ 
Strongly 
Agree 

% (n) 

M (n) 

Agree/ 
Strongly 
Agree 

% (n) 

M (n) 

Agree/ 
Strongly 
Agree 

% (n) 

I don't have enough time 3.1 (33) 49.5 (16) 3.5 (87) 63.2 (55) 3.2 (57) 42.1 (24) 

I don't have enough information about 
opportunities available to me 

2.8 (33) 30.3 (10) 2.8 (83) 30.1 (25) 3.0 (61) 34.4 (21) 

I have other training needs that are more 
critical to my position 

2.8 (32) 18.9 (7) - - - - 

The cost of training is too high 2.6 (28) 14.3 (4) 3.1 (79) 36.7 (29) 3.0 (55) 25.5 (14) 

The location of offered training is 
inconvenient 

2.4 (27) 11.1 (3) 2.8 (70) 30.0 (21) 2.6 (48) 23.0 (11) 

I have concerns about the relevance of 
training available to me 

2.3 (27) 14.8 (4) 2.6 (74) 25.7 (19) 2.6 (48) 16.7 (8) 

       

Available training is not offered at 
convenient times 

2.2 (28) 7.2 (2) 2.9 (73) 41.1 (30) 2.9 (50) 32.0 (16) 

It is not useful enough to be worth my 
time/energy/resources 

2.2 (28) 7.1 (2) 2.5 (76) 15.8 (12) 2.6 (49) `6.3 (8) 

I don't like the trainings available 2.1 (27) 7.4 (2) 2.5 (79) 15.2 (12) 2.8 (47) 17.1 (8) 

I have difficulty accessing online training 
opportunities 

2.0 (24) 4.2 (1) 2.0 (63) 7.9 (5) 2.6 (44) 22.7 (10) 

I don't plan on being in the child care field 
long term 

1.9 (26) 11.5 (3) 1.8 (67) 7.5 (5) 2.0 (47) 10.7 (5) 

I cannot get a substitute - - 2.8 (68) 39.7 (27) 3.1 (52) 46.1 (24) 

I don’t have transportation to get to 
available trainings 

- - 1.4 (60) 1.7 (1) 1.9 (45) 4.4 (2) 

  

 
1 1 = strongly disagree; 2 = disagree; 3 = neither disagree nor agree; 4 = agree; 5 = strongly agree 
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PART V 

QUALITY IMPROVEMENT 

Although there was no consensus by public preschool 
coordinators and teachers on how to improve the quality 
of preschool programs, increasing staff wages, benefits 
and funding, hiring additional qualified staff, and space 
renovation were reported as important considerations.   
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Program Quality 

 
Preschool program quality improvement 
consists of systematic and continuous 
actions that lead to measurable 
improvement in early childhood services 
and children’s learning outcomes 
(Wechsler et al., 2016). In this study, 
preschool coordinators were asked to 
identify areas of concern for their program. 
There was no agreement across 
respondents (more than 50%) on any of 
the listed items (see Table 15). However, a 
quarter of respondents (26.3%) identified 
increasing staff wages and benefits as an 
area of concern. Differences were found 
by RTC area, region, and urban/rural 
classification. Coordinators from the 
Simpson RTC area (33.3%; n=5) and in the 
West KY region (29.4%; n=5) were 
concerned with staff training, education, 
and professional development. 
Coordinators of urban preschool programs 
identified materials for children with special needs (23.8%; n=5), equipment for outside (23.8%; 
n=5), and enrichment programs for children as major areas of concern (23.8%; n=5). 
 
Preschool coordinators were asked about 
the top three resources to best improve 
child outcomes in their programs (Table 
16). There was no agreement across 
respondents (more than 50%) on any of the 
listed items.  However, over a third of 
respondents identified hiring additional 
staff (38.6%) and almost a third (31.6%) 
identified renovation of space as the top 
resources that would positively influence 
children’s outcomes. Differences were 
found by RTC area. Nearly one third of 
coordinators from the Simpson RTC area 
identified improving/purchasing 
playground facilities (26.7%; n=4) and 

Table 15. Areas of concern by coordinators (N=57) 

 % (n) 

Increase staff wage and/or benefits 26.3 (15) 

Staff training, education, professional development 21.1 (12) 

Curriculum tools 19.3 (11) 

Materials designed specifically for children with 
special needs 

19.3 (11) 

Recruit and retain staff 19.3 (11) 

Equipment for outside 17.5 (10) 

Relationships with families (e.g. newsletter, 
website) 

17.5 (10) 

Renovations to the building or physical space 15.8 (9) 

Assessment tools 10.5 (6) 

Enrichment programs for children (e.g. music, art, 
storyteller) 

10.5 (6) 

Supplies, games, books, materials for the 
classroom 

7.0 (4) 

NAEYC or another national accreditation 5.3 (3) 

Other - 

 

Table 16. Practices to improve children’s outcomes 
by coordinators (N=57) 

 % (n) 

Hire additional staff 38.6 (22) 

Renovate the physical space 31.6 (18) 

Purchase/Improve playground facilities 28.1 (16) 

Purchase additional learning materials for children 28.1 (16) 

Increase communication with families 21.1 (12) 

Hire staff with advanced degrees 14.0 (8) 

Provide professional development training to me 
or my staff (either in-house or reimbursement for) 

12.3 (7) 

Use a curriculum tool 7.0 (4) 

Use an assessment tool 3.5 (2) 

Other 1.8 (1) 
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increasing communication with families as very influential to improving the outcomes of 
children. 
 
There was no agreement across respondents (more than 50%) on any of the influences listed on 
high-quality practices, though a third of assistant teachers indicated high-quality practices were 
influenced predominantly by their co-worker or former co-worker (see Appendix A, Table 29). 
No differences were found by RTC area, region, or urban/rural classification. 
 
There was little agreement between a majority of respondents (more than 50%) on obstacles to 
program quality improvement (see Appendix A, Table 30). However, a third of preschool 
coordinators identified a lack of funding for quality improvements was an obstacle (see Table 
43). Preschool coordinators provided additional obstacles to program quality improvement 
through qualitative or open-ended feedback. They identified difficulties working with Head 
Start and children with disabilities, including the lack of support for children with severe 
disabilities; discipline issues, and increasing regulations.  
 
For teachers, 40% identified a lack of parental involvement, and one third identified finding 
qualified staff (33.9%) and a lack of planning time (31.3%) as obstacles to program quality 
improvement. In written comments, teachers listed the lack of support for students with 
disabilities; increased size and diversity of the classroom; participation in required, yet not 
applicable professional development; limited materials; and a lack of buy-in from program, 
district, and state administration. 
 
Assistant teachers did not have high overall agreement across the respondents on the obstacles 
provided in the survey.  However, in written comments, they indicated improvement of program 
quality is dependent upon the increase of wages, and availability of a sensory room and 
playground.
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Appendix A 
Table 1. Annual salary median1 

 N Median ($) SD ($) 

 

 

 

 

 

 

Coordinators 

Statewide 34 80,000.00 13,790.24 

 

 

RTC area 

Anderson 8 79,652.00 20,409.65 

Ashland 9 80,000.00 7,571.95 

Berea 7 79,000.00 7,139.48 

Calloway 2 - - 

Simpson 8 83,212.50 16,348.79 

 

Region 

East KY 9 80,000.00 7,571.95 

Central KY 17 78,000.00 14,855.50 

West KY 8 83,212.50 14,953.63 

Classification Urban 13 70,000.00 19,088.57 

Rural 21 81,305.00 6,986.15 

 

 

 

 

 

 

Teachers 

Statewide 79 43,000.00 11,830.53 

 

 

RTC area 

Anderson 22 50,000.00 14,925.75 

Ashland 9 42,375.00 10,921.50 

Berea 20 44,300.00 11,118.83 

Calloway 17 42,000.00 8,881.11 

Simpson 11 42,000.00 8,629.63 

 

Region 

East KY 14 40,820.00 9,143.95 

Central KY 37 50,000.00 13,396.31 

West KY 28 41,500.00 8,687.90 

Classification Urban 40 44,000.00 12,636.88 

Rural 39 42,120.00 10,675.66 

 

 

 

 

 

 

ATs/Aides 

Statewide 60 22,776.00 10,162.99 

 

 

RTC area 

Anderson 31 29,556.80 9,950.53 

Ashland 6 14,871.60 5,128.48 

Berea 5 - - 

Calloway 9 15,600.00 8,436.93 

Simpson 9 17,238.00 7,320.41 

 

Region 

East KY 6 14,871.60 5,128.48 

Central KY 36 26,215.00 10,113.31 

West KY 18 16,419.00 7,696.73 

Classification Urban 42 25,480.00 10,324.28 

Rural 18 16,811.60 6,645.07 

  

 
1 Data on variables with 5 or fewer responses are not included. 
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Table 2. Hourly salary median 

 N Median ($) SD ($) 

 

 

 

 

 

 

Coordinators 

Statewide 34 31.79 5.46 

 

 

RTC area 

Anderson 8 33.01 6.99 

Ashland 9 32.69 4.48 

Berea 7 30.38 2.60 

Calloway 2 - - 

Simpson 8 33.00 6.67 

 

Region 

East KY 9 32.69 4.48 

Central KY 17 30.00 4.97 

West KY 8 34.03 6.20 

Classification Urban 13 27.69 7.15 

Rural 21 32.69 3.34 

 

 

 

 

 

 

Teachers 

Statewide 78 19.23 5.52 

 

 

RTC area 

Anderson 28 19.83 3.99 

Ashland 9 18.25 7.66 

Berea 20 21.24 7.02 

Calloway 11 17.09 3.45 

Simpson 10 19.34 5.32 

 

Region 

East KY 13 18.25 6.81 

Central KY 44 20.45 5.45 

West KY 21 17.13 4.32 

Classification Urban 36 19.12 6.19 

Rural 42 19.23 4.90 

 

 

 

 

 

 

ATs/Aides 

Statewide 60 11.96 8.89 

 

 

RTC area 

Anderson 31 14.28 6.16 

Ashland 6 8.15 1.57 

Berea 5 - - 

Calloway 9 11.81 17.14 

Simpson 9 11.05 9.74 

 

Region 

East KY 6 8.15 1.57 

Central KY 36 14.23 6.10 

West KY 18 11.15 13.55 

Classification Urban 42 14.21 9.89 

Rural 18 9.38 3.73 
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Table 3. Suggested annual compensation (median)1 
 Lowest Highest Actual Salary 

($) N Median ($) N Median ($) 

 

 

 

 

 

Teachers 

Statewide 31 35,371.00 31 55,000.00 43,000.00 

 

 

RTC area 

Anderson 7 35,826.00 7 59,552.00 45,000.00 

Ashland 9 33,000.00 9 52,862.00 42,375.00 

Berea 6 38,346.00 6 51,500.00 44,300.00 

Calloway 1 - 1 - 43,500.00 

Simpson 8 35,360.00 8 48,322.50 42,000.00 

 

Region 

East KY 9 33,000.00 9 52,862.00 40,820.00 

Central KY 14 36,287.50 14 54,822.50 49,500.00 

West KY 8 35,360.00 8 56,489.00 42,000.00 

Classification Urban 10 35,500.00 10 52,431.00 43,000.00 

Rural 21 35,371.00 21 55,000.00 42,120.00 

 

 

 

 

 

ATs/Aides 

Statewide 10 12,907.00 15 14,29680 22,776.00 

 

 

RTC area 

Anderson 2 - 3 - 29,556.80 

Ashland 4 - 6 13,974.90 14,871.60 

Berea 2 - 2 - - 

Calloway 0 - 1 - 17,238.00 

Simpson 2 - 3 - 15,600.00 

 

Region 

East KY 4 - 6 13,974.90 14,871.60 

Central KY 5 - 6 17,241.00 26,215.00 

West KY 1 - 3 - 16,419.00 

Classification Urban 2 - 6 5.500.00 25,480.00 

Rural 8 12,907.00 9 14,621.00 16,811.60 

 

  

 
1 Data on variables with 5 or fewer total responses are not included. 
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Table 4. Suggested hourly compensation (median)1 
 Lowest Highest Actual Hourly 

Salary 

N Median ($) N Median ($) ($) 

 

 

 

 

 

Teachers 

Statewide 13 25.00 13 41.12 19.23 

 

 

RTC area 

Anderson 2 - 2 - 19.23 

Ashland 6 25.37 6 41.19 18.11 

Berea 3 - 3 - 19.88 

Calloway 0 - 0 - 18.75 

Simpson 2 - 2 - 20.00 

 

Region 

East KY 7 25.00 7 41.12  

Central KY 5 - 5 - 20.51 

West KY 1 - 1 - 18.75 

Classification Urban 2 - 2 - 19.93 

Rural 11 25.00 11 41.12 19.23 

 

 

 

 

 

ATs/Aides 

Statewide 29 10.00 27 13.00 11.96 

 

 

RTC area 

Anderson 6 10.69 6 14.41 14.28 

Ashland 9 9.77 7 12.30 8.15 

Berea 7 10.50 7 15.01 - 

Calloway 1 - 1 - 11.05 

Simpson 6 9.43 6 10.94 11.81 

 

Region 

East KY 10 9.04 8 11.67 8.15 

Central KY 12 10.58 12 15.00 14.23 

West KY 7 9.25 7 13.00 11.15 

Classification Urban 8 10.31 7 15.01 14.21 

Rural 21 9.60 20 12.37 9.38 

 
 
 
 

 

  

 
1 Data on variables with 5 or fewer total responses are not included. 
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Table 5. Household income by respondent type 
 Coordinators Teachers ATs/Aides 

n % n % n % 
Under $20,000 - - 1 1.1 8 14.0 

$20,000 – under $25,000 - - 3 3.4 7 12.3 

$25,000 – under $30,000 - - 2 2.3 7 12.3 

$30,000 – under $35,000 - - 2 2.3 4 7.0 

$35,000 – under $40,000 - - 9 10.3 6 10.5 

$40,000 – under $50,000 - - 18 20.7 6 10.5 

$50,000 – under $70,000 5 14.3 22 25.3 9 15.8 

Over $70,000 30 85.7 30 34.5 10 17.5 

TOTAL 35 115 57 
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Table 6. Access to health care insurance 
 Yes No Total 

n % n % 

 

 

 
 
 
Coordinators 

Statewide 38 66.7 - - 57 

 

 

RTC area 

Anderson 9 75.0 - - 12 

Ashland 10 76.9 - - 13 

Berea 9 75.0 - - 12 

Calloway 2 40.0 - - 5 

Simpson 8 53.3 - - 15 

 

Region 

East KY 11 68.8 - - 16 

Central KY 19 79.2 - - 24 

West KY 8 47.1 - - 17 

Classification Urban 15 71.4 - - 21 

Rural 23 63.9 - - 36 

 
 
 
 
 
 
Teachers 
 
 

Statewide 86 96.6 3 3.4 89 

 

 

RTC area 

Anderson 26 92.9 2 7.1 28 

Ashland 9 100 - - 9 

Berea 21 95.5 1 4.5 22 

Calloway 17 100.0 - - 17 

Simpson 13 100.0 - - 13 

 

Region 

East KY 13 92.9 1 7.1 14 

Central KY 43 95.6 2 4.4 45 

West KY 30 100.0 - - 30 

Classification Urban 45 97.8 1 2.2 46 

Rural 41 95.3 2 4.7 43 

 
 
 
 
 
ATs/Aides 

Statewide 64 98.5 1 11.5 65 

 

 

RTC area 

Anderson 33 100.0 - - 33 

Ashland 7 100.0 - - 7 

Berea 5 100.0 - - 5 

Calloway 10 90.0 1 9.1 11 

Simpson 9 100.0 - - 9 

 

Region 

East KY 7 100.0 - - 7 

Central KY 38 100.0 - - 38 

West KY 19 95.0 1 5.0 20 

Classification Urban 44 100.0 - - 44 

Rural 20 95.2 1 4.8 21 
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Table 7. Providers of health insurance 

 

Table 8. Provided health insurance benefits Teachers ATs/Aides 

Part-Time Full-Time Part-Time Full-Time 

 n % n % n % n % 

Fully paid insurance for employee and dependents - - 3 5.3 - - 2 3.5 

Fully paid insurance for employees only (no 
dependents) 

1 1.8 12 21.1 1 1.8 11 19.3 

Partially paid insurance for employee and 
dependents 

1 1.8 22 38.6 2 3.5 22 38.6 

Partially paid insurance for employee only (no 
dependents) 

2 3.5 10 17.5 4 7.0 10 17.5 

Health insurance is available but unpaid 1 1.8 1 1.8 1 1.8 1 1.8 

Health insurance is not available - - - - - - - - 

 
Table 9. Provided dental insurance benefits Teachers ATs/Aides 

Part-Time Full-Time Part-Time Full-Time 

 n % n % n % n % 

Fully paid dental insurance for employee and 
dependents 

- - 1 1.8 - - 1 1.8 

Fully paid dental insurance for employees only (no 
dependents) 

- - 3 5.3 - - 3 5.3 

Partially paid dental insurance for employee and 
dependents 

- - 7 12.3 - - 7 12.3 

Partially paid dental insurance for employee only (no 
dependents) 

- - 2 3.5 - - 2 3.5 

Dental insurance is available but unpaid 5 8.8 23 40.4 6 10.5 23 40.4 

Dental insurance is not available - - 2 3.5 1 1.8 2 3.5 

 

 
Coordinators Teachers ATs/Aides 

n % n % n % 

My insurance is partially paid by my employer 22 59.5 33 38.4 10 15.6 

I purchase insurance through my employer 7 18.9 31 36.0 25 39.1 

My insurance is fully paid by my employer 3 8.1 5 5.8 3 4.7 

I am covered by my spouse’s policy 2 5.4 11 12.8 15 23.4 

I have my own health insurance policy 1 2.7 3 3.5 5 7.8 

I am covered through Medicare/Medicaid - - 1 1.2 1 1.6 

Other 2 5.4 2 2.3 5 7.8 

TOTAL 37 86 64 
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Table 10. Benefits / work conditions 
 Coordinators Teachers ATs/Aides 

n % n % n % 

Annual evaluation 39 68.4 83 72.2 49 51.0 

Written salary schedule 39 68.4 34 29.6 28 29.2 

Formal grievance procedure 38 66.7 79 68.7 38 39.6 

Written contract 38 66.7 95 82.6 65 67.7 

Written job description 38 66.7 85 73.9 56 58.3 

Written personnel policies 37 64.9 77 67.0 48 50.0 

Orientation program when hired 33 57.9 70 60.9 38 39.6 

Staff lounge 30 52.6 75 65.2 54 56.3 

Paid break 29 50.9 46 40.0 28 29.2 

Paid lunch break 26 45.6 63 54.8 31 32.3 

Paid preparation/planning time 25 43.9 49 42.6 8 8.3 

Paid release time for attendance at on-site in-
service meetings 

25 43.9 26 22.6 16 16.7 

Paid release time for attendance at off-site 
trainings and workshops 

23 40.4 33 28.7 20 20.8 

Compensation for overtime 18 31.6 12 10.4 22 22.9 

Stipend for professional development 
activities or materials 

14 24.6 33 28.7 12 12.5 

Yearly cost of living increase 11 19.3 33 28.7 19 19.8 

Payment for attendance at parent meetings 
after working hours 

10 17.5 13 11.3 7 7.3 

Payment for attendance at staff meetings 
after working hours 

9 15.8 10 8.7 20 20.8 

Periodic increase in wages based on 
performance 

1 1.8 11 9.6 11 11.5 
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Table 11. Provided benefits / working conditions (offered to teachers and assistant teachers as 
reported by directors) 

 Teachers ATs/Aides 

Part-Time Full-Time Part-Time Full-Time 

n % n % n % n % 
On-site training during paid workday 10 17.5 38 66.7 13 22.8 38 66.7 
Financial assistance for workshops, institutes, 
conferences, etc. 

7 12.3 28 49.1 12 21.1 27 47.4 

Paid sick leave 7 12.3 36 63.2 8 14.0 36 63.2 
Retirement plan 7 12.3 34 59.6 7 12.3 35 61.4 
Off-site training during paid workday 6 10.5 34 59.6 8 14.0 31 54.4 
Paid holidays 6 10.5 34 59.6 7 12.3 35 61.4 
Reimbursement of training expenses (i.e., 
travel, hotel, food) 

6 10.5 36 63.2 9 15.8 33 57.9 

Differential pay based on education and 
credentials 

5 8.8 27 47.4 5 8.8 17 29.8 

Formal mentoring 4 7.0 22 38.6 3 5.3 11 19.3 
Differential pay based on early care and 
education experience 

3 5.3 14 24.6 3 5.3 12 21.1 

Long-term disability insurance 3 5.3 15 26.3 4 7.0 15 26.3 
Short-term disability insurance 3 5.3 14 24.6 4 7.0 14 24.6 
Paid vacation 2 3.5 9 15.8 1 1.8 10 17.5 
Tuition reimbursement not through the Early 
Childhood Scholarship 

1 1.8 1 1.8 - - 2 3.5 

Training or educational loans - - 1 1.8 - - - - 
Wage supplement based on training and 
experiences 

- - 3 5.3 - - 4 7.0 

 
 
 
Table 12. Program operation 

Operation Schedule 

Preschool without 
Partnership Classroom 

Preschool with Partnership Classroom(s) 

Typical Classroom 
% (n) 

Partnership Classroom 
% (n) 

School Year 63.2% (36) 33.3% (19) 29.8% (17) 

Year-Round - 1.8% (1) 5.3% (3) 

5 days per week 7.0% (4) 8.8% (5) 15.8% (9) 

4 days per week 63.2% (32) 26.3% (15) 19.3% (46) 

3 days per week - - - 

Other - - - 

Average hours per day 
(n) 

5.5 (36) 5.3 (19) 6.3 (19) 
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Table 13. Students served Teachers ATs/Aides 

  M M 

Typically developing children Children who don’t speak English 3.7 2.6 

Children whose parents don’t speak English 3.0 3.8 

Children with special needs Children who don’t speak English 2.5 1.0 

Children whose parents don’t speak English 1.0 1.1 

 

Table 14. Total employees as reported by coordinators 
 Teachers ATs/Aides Total Respondents 

 N N N 

Part-Time 35 85 52 

Full-Time 316 413 53 

 
Table 15. Mean years of employment and experience as reported by administrators 

 Teachers ATs/Aides 

M Total 
Respondents 

M Total 
Respondents 

Length of 
Employment 

<1 year 1.7 26 3 36 

1-2 years 1.5 31 2.3 29 

3-5 years 2 27 2.9 31 

6-12 years 2.8 27 3.2 29 

>12 years 2.9 33 3.1 27 

unknown - - - 1 

Years of 
Experience 

<1 year 1.5 17 3.4 28 

1-2 years 1.6 20 2.1 27 

3-5 years 2.0 25 3.7 32 

6-12 years 2.7 30 3.6 31 

>12 years 3.1 33 3.0 29 

unknown - 1 - 4 

 
Table 16. Population mean and median of years in position and with the current employer 

 Position (years) Employer (years) 

 n M Median n M Median 

Coordinators 37 7.9 5.7 38 17.0 16.7 

Teachers 81 10.1 7.7 86 11.3 9.7 

ATs / Aides 48 7.9 4.5 59 9.4 6.6 
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Table 17. Length of service in position and with current employer 
 Position Current Employer 

n M n M 

 

 

 

 

Coordinators 

Statewide 37 7.9 38 17.0 

 

RTC area 

Anderson 9 5.1 9 11.0 

Ashland 10 11.9 10 23.6 

Berea 9 4.2 9 14.6 

Calloway 2 17.2 2 20.2 

Simpson 7 8.6 8 16.9 

 

Region 

East KY 11 11.3 11 24.0 

Central KY 19 6.5 19 13.7 

West KY 7 7.0 8 14.6 

Classification Urban 14 7.7 15 13.2 

Rural 23 8.2 23 19.4 

Teachers Statewide 81 10.1 86 11.3 

 

RTC area 

Anderson 26 9.6 27 10.6 

Ashland 10 15.1 10 15.2 

Berea 19 10.1 21 12.8 

Calloway 15 9.1 16 10.5 

Simpson 11 8.4 12 9.9 

 

Region 

East KY 14 13.8 14 14.1 

Central KY 41 9.8 44 11.4 

West KY 26 8.7 28 9.8 

Classification Urban 40 10.6 44 11.0 

Rural 41 9.7 42 11.7 

ATs/Aides Statewide 48 7.9 59 9.4 

 

 

RTC area 

Anderson 26 9.9 29 11.5 

Ashland 6 3.6 7 4.5 

Berea 5 - 5 - 

Calloway 7 9.1 11 10.5 

Simpson 4 - 7 6.5 

 

Region 

East KY 6 3.6 7 4.5 

Central KY 31 8.9 34 10.6 

West KY 11 8.3 18 8.9 

Classification Urban 30 9.5 38 10.3 

Rural 18 5.4 21 7.2 
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Table 18. Average previous experience by age groups 

Age Group 

Teachers ATs/Aides 

 
 

N 

 
 

% 

Years of Teaching 
Experience 

M 

 
 

N 

 
 

% 

Years of Teaching 
Experience 

M 

Preschool 107 93.0 12.1 89 92.7 8.8 

Infant / Toddler 43 37.4 6.0 27 28.1 5.4 

Kindergarten 37 18.3 3.7 20 20.8 3.1 

Primary Grades 21 18.3 4.5                                                                                                                             22 22.9 4.8 

High School 3 - - 4 - - 

Middle School 3 - - 3 - - 
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Table 19. Years of experience by RTC, region and area 
 Infants/ 

Toddlers 
Preschool Kindergarten Primary 

Grades 
Middle 
School 

High 
School 

M (N) M (N) M (N) M (N) M (N) M (N) 

 

 

 

 

Teachers 

Statewide 6.0 (40) 12.1 (102) 3.7 (27) 4.5 (20) - (2) - (2) 

 

RTC area 

Anderson 5.1 (17) 12.7 (35) 5.6 (9) 5.3 (6) - (2) - 

Ashland - (4) 14.2 (13) - (4) - (5) - - 

Berea 5.4 (7) 11.4 (22) 3.4 (7) 3.3 (6) - - 

Calloway 2.8 (6) 11.4 (16) - (2) - (1) - - 

Simpson 10.3 (6) 10.5 (16) - (5) - (2) - - 

Region East KY - (5) 13.8 (18) - (5) - (5) - - 

Central KY 5.7 (21) 12.4 (51) 4.9 (16) 4.3 (12) - (2) - (1) 

West KY 5.9 (14) 10.6 (33) 2.3 (6) - (3) - - (1) 

Classification Urban 6.5 (19) 12.3 (53) 4.6 (16) 5.4 (12) - (1) - 

Rural 5.5 (21) 11.8 (49) 2.5 (11) 3.1 (8) - (1) - (2) 

 

 

 

 

 

ATs/Aides 

Statewide 5.4 (23) 8.8 (85) 3.1 (20) 4.8 (18) - (3) - (4) 

 

RTC area 

Anderson 7.1 (14) 11.3 (45) 2.6 (9) 5.0 (7) - (2) - (3) 

Ashland - 5.6 (8) - (3) - (3) - (1) - (1) 

Berea - (3) 6.5 (8) - - (2) - - 

Calloway - (3) 5.7 (14) - (5) - (2) - - 

Simpson - (3) 6.0 (10) - (3) - (4) - - 

Region East KY - 5.6 (8) - (3) - (3) - (1) - (1) 

Central KY 6.5 (17) 10.6 (53) 2.6 (9) 4.6 (9) - (2) - (3) 

West KY 2.5 (6) 5.8 (24) 3.5 (8) 5.8 (6) - - 

Classification Urban 5.7 (18) 9.2 (59) 3.0 (15) 5.3 (13) - (2) - (3) 

Rural - (5) 7.8 (26) - (5) - (5) - (1) - (1) 
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Table 20. Hours worked per week1 
 < 35 35-40 > 40 Total 

% (N) % (N) % (N) N 

 
 
 
 
 
 
Coordinators 

Statewide - 13.2 (5) 86.9 (33) 38 
 
 
RTC area 

Anderson - - (2) 77.7 (7) 9 
Ashland - - (2) 80.0 (8) 10 
Berea - - (1) 88.8 (8) 9 
Calloway - - - (2) 2 
Simpson - - 100.0 (8) 8 

 
Region 

East KY - - (3) 72.8 (8) 11 
Central KY - - (2) 89.5 (17) 19 
West KY - - 100.0 (8) 8 

Classification Urban - - (3) 80.0 (12) 15 
Rural - - (2) 91.3 (21) 24 

 
 
 
 
 
 
 
Teachers 

Statewide - (3) 32.2 (29) 64.4 (58) 90 
 
RTC area 

Anderson - (2) 35.7 (10) 57.2 (16) 28 
Ashland - - (5) - (5) 10 
Berea - - (5) 78.3 (18) 23 
Calloway - 43.8 (7) 56.3 (9) 16 
Simpson - (1) - (2) 76.9 (10) 13 

 
Region 

East KY 53.3 (8) 40.0 (6) - (1) 15 
Central KY - (2) 23.9 (11) 71.8 (33) 46 
West KY - (1) 37.9 (10) 62.0 (18) 29 

Classification Urban - (3) 34.0 (16) 59.6 (28) 47 
Rural - 30.2 (13) 69.7 (30) 43 

 
 
 
 
 
 
ATs/Aides 

Statewide 32.8 (21) 57.8 (37) 9.4 (6) 64 
 
RTC area 

Anderson 22.6 (7) 61.3 (19) - (5) 31 

Ashland - (2) - (4) - (1) 7 

Berea - (2) - (3) - 5 

Calloway - (4) 66.7 (8) - 12 

Simpson 66.7 (6) - (3) - 9 

 
Region 

East KY - (2) - (4) - (1) 7 

Central KY 25.0 (9) 61.1 (22) - (5) 36 

West KY 47.7 (10) 52.3 (11) - 21 

Classification Urban 27.9 (12) 60.5 (26) - (5) 43 

Rural 42.9 (9) 52.4 (11) - (1) 21 

 
  

 
1 Data on variables with 5 or fewer total responses are not included. 
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Table 21. Professional organization affiliation1 
 Coordinators Teachers ATs/Aides 

 n % n % n % 

Kentucky Association of School Administrators 23 40.4 - - - - 

NAEYC (National Association for the Education of Young Children) 8 14.0 24 20.9 7 7.3 

Kentucky Education Association 7 12.3 12 12.2 1 - 

KAECE (Kentucky Association for Early Childhood Education) 5 8.8 3 - - - 

DEC (Division of Early Childhood) 4 7.0 3 - - - 

Kentucky Association of Professional Educators 4 7.0 9 7.8 - - 

National Association of Elementary School Principals 3 5.3 - - - - 

HighScope 3 5.3 - - 2 - 

SECA (Southern Early Childhood Association) - - 6 5.2 - - 

COA (Council on Accreditation) - - 1 - - - 

AMI (Association of Montessori International-USA) - - - - - - 

Other 5 9.7 4 - 3 - 

 
  

 
1 Data on variables with 5 or fewer total responses are not included. 
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Table 22. Perceptions on position 
  Career Job 

N % N % 

 

 

 

 

 

Teachers 

Statewide 111 96.5 3 2.6 

 

 

 

RTC area 

Anderson 38 95.0 1 2.5 

Ashland 12 92.3 1 7.7 

Berea 26 100.0 - - 

Calloway 19 100.0 - - 

Simpson 16 94.1 1 5.9 

 

Region 

East KY 18 94.7 1 5.3 

Central KY 57 96.6 1 1.7 

West KY 36 97.3 1 2.7 

Classification Urban 54 94.7 2 3.5 

Rural 57 98.3 1 1.7 

 

 

 

 

 

ATs/Aides 

Statewide 61 63.5 34 35.4 

 

 

 

RTC area 

Anderson 34 68.0 15 30.0 

Ashland 5 62.5 3 37.5 

Berea 6 66.7 3 33.3 

Calloway 10 66.7 5 33.3 

Simpson 6 42.9 8 57.1 

 

Region 

East KY 5 62.5 3 37.5 

Central KY 40 67.8 18 30.5 

West KY 16 55.2 13 44.8 

Classification Urban 43 64.2 23 34.3 

Rural 18 62.1 11 37.9 
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Table 23. Stay with current employer in the next three years 
 Definitely/ 

Probably Yes 
Definitely/ 

Probably No 
Total 

% (N) % (N) N 

 

 

 

 

 

Coordinators 

Statewide 81.0 (30) 18.9 (7) 37 

 

RTC area 

Anderson 77.8 (7) 22.2 (2) 9 

Ashland 80.0 (8) 20.0 (2) 10 

Berea 77.7 (7) 22.2 (2) 9 

Calloway 100.0 (1) - 1 

Simpson 87.5 (7) 12.5 (1) 8 

 

Region 

East KY 81.9 (9) 18.2 (2) 11 

Central KY 77.8 (14) 22.3 (4) 18 

West KY 87.5 (7) 12.5 (1) 8 

Classification Urban 81.0 (12) 20.0 (3) 15 

Rural 81.8 (18) 18.2 (4) 22 

 

 

 

 

 

Teachers 

Statewide 87.5 (77) 12.5 (11) 88 

 

 

RTC area 

Anderson 85.0 (23) 14.8 (4) 27 

Ashland 90.0 (9) 10.0 (1) 10 

Berea 81.8 (18) 18.2 (4) 22 

Calloway 100.0 (16) - 16 

Simpson 84.7 (11) 15.4 (2) 13 

 

Region 

East KY 86.7 (13) 13.3 (2) 15 

Central KY 81.9 (36) 18.2 (8) 44 

West KY 96.6 (28) 3.4 (1) 29 

Classification Urban 87.2 (41) 12.8 (6) 47 

Rural 87.8 (36) 12.2 (5) 41 

 

 

 

 

ATs/Aides 

Statewide 81.6 (49) 18.4 (11) 60 

 

RTC area 

Anderson 77.4 (24) 22.6 (7) 22 

Ashland 85.8 (6) 14.3 (1) 7 

Berea 100.0 (4) - 4 

Calloway 80.0 (8) 20.0 (2) 10 

Simpson 87.5 (7) 12.5 (1) 8 

 

Region 

East KY 85.8 (6) 14.3 (1) 7 

Central KY 80.0 (28) 20.0 (7) 35 

West KY 83.3 (15) 16.7 (3) 18 

Classification Urban 84.6 (33) 15.4 (6) 39 

Rural 76.2 (16) 23.8 (5) 21 
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Table 24. Staff turnover 
 Total 

Employees* 

 

 

Left in past 12 months Left and remained in field in 
past 12 months 

 

 

Program 
Turnover 

Rate 

Total 
Resp-s 

 Field 
Turnover 

Rate 

Total 
Resp-s 

 N n % N n % N 

 

 

 

 

 

Teachers 

Statewide 351 25 7.1 45 16 2.6 29 

 

RTC area 

Anderson 62 5 8.1 12 4 1.6 8 

Ashland 56 6 10.7 9 3 5.5 4 

Berea 92 3 3.3 9 1 2.2 5 

Calloway 30 2 6.7 4 - - 1 

Simpson 110 9 8.2 11 8 0.9 11 

 

Region 

East KY 89 6 6.7 10 3 3.4 4 

Central KY 128 7 5.5 21 5 1.6 14 

West KY 134 12 9.0 14 8 3.0 11 

Classification Urban 138 6 4.3 17 11 - 10 

Rural 217 17 7.8 28 5 0.9 19 

 

 

 

 

ATs/Aides 

Statewide 498 53 10.6 45 19 6.8 35 

 

RTC area 

Anderson 92 10 10.9 12 5 5.4 10 

Ashland 81 10 12.3 9 3 8.6 5 

Berea 130 12 9.2 9 1 8.5 6 

Calloway 46 2 4.3 4 - - 4 

Simpson 149 12 8.1 11 10 1.3 11 

 

Region 

East KY 101 10 9.9 10 3 6.9 5 

Central KY 207 25 12.1 22 5 9.7 18 

West KY 189 18 9.5 13 11 3.7 12 

Classification Urban 203 21 10.3 17 11 4.9 12 

Rural 295 32 10.8 28 8 8.1 23 

 
  

 
* includes full- and part-time employees 
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Table 25. Coordinators’ perceptions on staff findings 
 

Agree/ Strongly 
Agree 

Neutral Disagree/ Strongly 
Disagree 

 % (n) % (n) % (n) 

I can find qualified staff with abilities to teach and 
nurture children with special needs 

52.1 (24) 19.6 (9) 28.2 (13) 

I can find qualified staff with degrees and training in 
ECE 

39.5 (17) 20.9 (9) 39.6 (17) 

I can find qualified staff to work with children from 
culturally diverse backgrounds 

39.5 (17) 20.9 (9) 39.6 (17) 

I can find teachers who have interdisciplinary Early 
Childhood Education (IECE) certification 

31.8 (14) 31.8 (14) 36.3 (16) 

I can find staff with experience in the field of early 
childhood 

30.3 (13) 39.5 (17) 30.3 (13) 

 
Table 26. Required training hours 

 Professional Development Early Childhood Training 

M N M N 

 
 
 
 
 
 
Teachers 

Statewide 25.3 37 20.3 29 

 
 
RTC area 

Anderson 26.0 9 23.1 7 
Ashland 25.3 9 20.5 6 
Berea 23.7 9 15.9 7 
Calloway 26.0 2 23.0 2 
Simpson 26.0 8 21.1 7 

 
Region 

East KY 24.9 10 19.7 7 
Central KY 25.2 19 20.5 16 
West KY 26.0 8 20.1 6 

Classification Urban 25.2 15 18.6 10 
Rural 25.3 22 21.3 19 

 
 
 
 
ATs/Aides 

Statewide 19.7 33 16.5 27 

 
 
RTC area 

Anderson 21.0 8 21.0 6 
Ashland 21.4 7 17.5 6 
Berea 20.6 9 15.9 7 
Calloway 10.0 2 10.0 2 
Simpson 18.0 7 14.0 6 

 
Region 

East KY 21.4 8 17.1 7 
Central KY 20.9 18 17.7 15 
West KY 14.6 7 12.0 5 

Classification Urban 21.7 14 18.6 10 
Rural 18.2 19 15.4 17 
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Table 27. Perceptions on accessibility of professional development1,* 
 Proximity 

M (n) 
Affordability 

M (n) 
High Quality 

M (n) 

 

 

 

 

Coordinators 

Statewide 3.9 (39) 4.0 (39) 4.0 (39) 

 

 

RTC area 

Anderson 3.5 (10) 3.7 (10) 3.6 (10) 

Ashland 4.3 (10) 4.3 (10) 4.3 (10) 

Berea 4.1 (9) 4.6 (9) 4.6 (9) 

Calloway - (2) - (2) - (2) 

Simpson 3.4 (8) 3.6 (8) 3.5 (8) 

 

Region 

East KY 4.4 (11) 4.4 (11) 4.4 (11) 

Central KY 3.7 (20) 4.1 (20) 3.9 (20) 

West KY 3.8 (8) 3.4 (8) 3.8 (8) 

Classification Urban 3.5 (15) 4.1 (15) 3.9 (15) 

Rural 4.1 (24) 4.0 (24) 4.0 (24) 

 
 
 
Teachers 

Statewide 3.7 (94) 3.7 (93) 3.6 (95) 

 

 

RTC area 

Anderson 3.4 (28) 3.5 (28) 3.4 (28) 

Ashland 4.1 (11) 3.9 (11) 3.9 (11) 

Berea 3.7 (24) 3.7 (24) 3.8 (24) 

Calloway 3.8 (18) 3.8 (18) 3.8 (18) 

Simpson 3.9 (13) 3.5 (12) 3.6 (14) 

Region East KY 4.1 (16) 3.9 (16) 4.1 (16) 

Central KY 3.5 (47) 3.6 (47) 3.5 (47) 

West KY 3.8 (31) 3.7 (30) 3.7 (32) 

Classification Urban 3.8 (48) 3.7 (46) 3.6 (48) 

Rural 3.7 (46) 3.6 (47) 3.7 (47) 

 
 
 
 
ATs/Aides 

Statewide 3.7 (65) 3.7 (61) 4.0 (64) 

 

RTC area 

Anderson 3.4 (34) 3.7 (32) 3.8 (35) 

Ashland 3.6 (8) 4.0 (7) 3.8 (8) 

Berea - (5) - (5) - (4) 

Calloway 4.1 (9) 3.8 (8) 4.4 (9) 

Simpson 3.8 (9) 3.3 (9) 3.9 (8) 

Region East KY 3.6 (8) 4.0 (7) 3.8 (8) 

Central KY 3.6 (39) 3.8 (37) 3.9 (39) 

West KY 3.9 (18) 3.5 (17) 4.2 (17) 

Classification Urban 3.7 (45) 3.7 (44) 4.0 (45) 

Rural 3.7 (20) 3.7 (17) 3.9 (19) 

 
1 1 = strongly disagree; 2 = disagree; 3 = neither disagree nor agree; 4 = agree; 5 = strongly agree 
* Data on variables with 5 or fewer total responses are not included. 
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Table 28. Early childhood education interests 
 Coordinators 

(n=57) 
Teachers 
(n=115) 

ATs/Aides 
 (n=96) 

 % % % 

Behavior management and guidance 63.2 (36) 64.3 (74) 58.3 (56) 

Working with children with special needs 50.9 (29) 59.1 (68) 47.9 (46) 

Helping with school readiness and school success 43.9 (25) 33.0 (38) 27.1 (26) 

Working with parents 26.3 (15) 35.7 (41) 20.8 (20) 

Kentucky Preschool Evaluation System (KPES) 24.6 (14) 17.4 (20) 11.5 (11) 

Child assessment and observation 19.3 (11) 18.3 (21) 26.0 (25) 

Stress management 19.3 (11) 24.3 (28) 28.1 (27) 

Working with schools, other agencies, programs, 
or systems for referrals and support 

14.0 (8) 20.9 (24) 14.6 (14) 

All STARS training 12.3 (7) 16.5 (19) 18.8 (18) 

Child development 12.3 (7) 17.4 (20) 21.9 (21) 

Use of formal curriculum 12.3 (7) 17.4 (20) 5.2 (5) 

Working with specific cultural groups 12.3 (7) 16.5 (19) 11.5 (11) 

The core competencies defined by KIDS NOW 10.5 (6) 14.8 (17) 16.7 (16) 

Accreditation 8.8 (5) 1.7 (2) 5.2 (5) 

Working with homeless populations 8.8 (5) - - 

Working with specific age groups 3.5 (2) 3.5 (4) 14.6 (14) 

Getting a certificate - 2.6 (3) 7.3 (7) 

Other 1.8 (1) 3.5 (4) 1.0 (1) 
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Table 29. Influence on high-quality practices 
 Coordinators Teachers ATs/Aides 

 n % n % n % 

Co-worker or former co-worker 7 18.4 25 27.5 21 33.3 

A consultant / TA specialist 6 15.8 8 8.8 2 3.2 

Supervisor or former supervisor 6 15.8 13 14.3 6 9.5 

Professional Association 4 10.5 - - - - 

State agency 4 10.5 1 1.1 1 1.6 

Superintendent 3 7.9 1 1.1 - - 

A family member 1 2.6 3 3.3 5 7.9 

Board of education 1 2.6 - - 3 4.8 

Principal 1 2.6 6 6.6 8 12.7 

Preschool Coordinator - - 23 25.3 12 19.0 

Other 5 13.2 11 12.1 5 7.9 

 
Table 30. Obstacles to program quality improvement 

 Coordinators 
(n=57) 

Teachers 
(n=115) 

ATs/Aides 
(n=96) 

 n % n % n % 

Lack of funding for other quality improvements 
(e.g. applying for national accreditation, 
improvements to the physical space) 

19 33.3 28 24.3 17 17.7 

Lack of parent involvement 15 26.3 46 40.0 27 28.1 

Finding qualified staff 14 24.6 39 33.9 23 24.0 

Lack of funding for professional development 
opportunities (e.g. curriculum & assessment 
training, continuing education) 

13 22.8 16 13.9 19 19.8 

Lack of quality professional development 
opportunities for me or my staff 

8 14.0 6 5.2 15 15.6 

Lack of prep time for me/staff 7 12.3 36 31.3 14 14.6 

Constraints imposed by the physical location or 
building 

6 10.5 29 25.2 13 13.5 

Staff turnover 5 8.8 18 15.7 20 20.8 

I am/Staff are required to work long hours 3 5.3 12 10.4 - - 

Child turnover 2 3.5 4 3.5 4 4.2 

Language barriers with families 2 3.5 8 7.0 7 7.3 

Other 3 5.3 13 11.3 3 3.1 
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Appendix B 
Table 1. Perceptions on why to be in the field again 

Teachers Quotes Assistant Teachers/Aides Quotes 
 

Children 
“The children are a blessing to be around and it’s so exciting to see their little faces 
when you are teaching when they get it. I love helping them and their families.” 

“I started college as an Elementary Education major. Not long after, I changed 
my degree to Interdisciplinary Early Childhood Education. I love working with kids 
this age.” 

“I love working with preschoolers and we as preschool [teachers] set the foundation 
for when they enter into kindergarten.” 

“Because they are so fun to work with and the joy you feel when they learn 
something you taught them. It is a pleasure to make a difference in young lives.” 

“Actually, that’s a maybe. I love working with the children. That hasn’t changed.” “Because I feel educating young children is so important in their growing lives.” 

“Because I love working with children and families.” “I enjoy working with the children.” 

“I love working with young children.” “I enjoy making a difference in young children’s lives.” 

“I enjoy helping young children learn about their world.” “I enjoy teaching pre-k and watching them learn and grow.” 

“One of my favorite things about the age group I work with, is when a student has 
just learned something. The excitement in the child’s eyes and smile on his/her face 
are very rewarding.” 

“I have a passion for teaching kids. I love to be able to help them learn 
something new every day. I love the fact that it keeps me current on ways to 
reach every student I have. It’s the best experience I’ve had!” 

“I enjoy education and early childhood education is so impactful to each child and 
their families.” 

“Because I love seeing the children faces when they learn new things.” 

“I enjoy observing growth in preschoolers.” “I enjoy working with children.” (x6) 

“I enjoy working with children this age. I like when they accomplish something new.” “I believe being able to encourage children early on is one of the greatest 
blessings I have experienced in my life.” 

“I enjoy working with young children, and I found this field beneficial to my desired 
career ideals.” 

“Because I love what I do. And the best feeling in the world is to see a child grow 
emotionally and academically.” 

“I enjoy working with young children. The element of excitement when they learn 
something new is very exciting for me as a teacher.” 

“I enjoy working with children, also I enjoy watch[ing] their face when they learn 
something new. I love working with them and they also teach me.” 
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Continued Table 1. Perceptions on why to be in the field again 

Teachers Quotes Assistant Teachers/Aides Quotes 

Children 

“I get pleasure out of teaching preschool children, watching them learn and grow.” “I enjoy working with the kids and getting to know their family.”  

“I have found it to be a very enjoyable career. I love to see the little ones learn and 
hopefully get started on a journey of loving to learn.” 

“I have found out that I enjoy teaching the children and know that I am a part of 
their learning experiences.” 

“I love see[ing] the Ah ha moments as a child discovers a new ability or retrieves 
information from their mind. I love children.” 

“I have a degree in Social Work, so I always wanted to work with kids in some 
way.” 

I love the age group and feel pk is a great time to start learning formally.” “I like kids and enjoy the younger age group.” 

“I love the early years in children and watching them learn and grow!” I love to work with younger children.” (x4) 

“I love this age group. They are so eager to learn everything!” “I love getting to teach the kids new things.” 

I love watching the children grow academically and socially.” I love helping the children learn and provide a safe environment to do so.” 

“I enjoy the younger children (K-3) and helping them during that time of their 
learning journey. I especially enjoy the beginning stages of reading and the sense of 
accomplishment the students have in themselves. It is also rewarding to help 
students develop confidence in their abilities.” 

“I love the work atmosphere I’m in. I love to help our little ones learn. But the 
biggest thing is when a child who is struggling in a certain area, finally 
accomplishes that, the look in their eyes, knowing they have done it amazes 
me.” 

“I enjoy working with children. It’s exciting to see them learn to read and write. 
Preschoolers are learning all about school for the first time. They are like sponges 
soaking everything up. They change so much over the school year. I have had the 
pleasure to work from preschool to second grade. I wouldn’t want to do anything 
else.” 

“I love working with the small children and seeing the progress they make 
through learning and playing. It is amazing to see what they can accomplish after 
instruction over a short period of time. I believe the early childhood years is the 
foundation to the future of our children including their emotional and physical 
well being. I think a good start with young children in all areas will allow them to 
achieve so much more through the years to come. I want to be part of that 
difference and let them know there is nothing they cannot do and that they all 
have their own way of doing each activity. I didn’t have that as a child because 
many of my teachers were straight core and expected each child to work at the 
same level. I like the way the system has changed over the years and that each 
child is accepted at their level while trying to help them achieve more as they 
progress.” 

“I love working with young children. They are eager to learn and try so hard for you. 
Every day is a new day and another day to make a positive impact on a child. Even if 
all that child learns that day is that I love them and am there for them, I have done my 
job for that day.” 

“I love working with children and seeing them learn.” (x2) 
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Continued Table 1. Perceptions on why to be in the field again 

Teachers Quotes Assistant Teachers/Aides Quotes 

Children 

“I love working in early childhood because it focuses on the whole child and where 
they are developmentally.” 

“I love working with children, and being able to teach them to their full 
potential.” 

“I love working with children and helping them reach goals.” “I love my students.” 

“I love working with prek age students. They have a desire to learn and grow more 
each day.” 

“I love working with my children, though it can be stressful, it is also highly 
rewarding.” 

“I totally enjoy and feel a sense of pride and accomplishment when I see children 
take even a tiny step towards being more self sufficient or gain new knowledge 
toward being school ready.” 

“I love working with kids and I love seeing the love on their faces when 
something you say clicks and they understand you. I want to make an impact on 
their lives.” 

“I very much enjoy this age group and feel there is a great need for early childhood 
education.” 

“Seeing tremendous growth in many students gives me a feeling that I have 
made a difference in their future.” 

“Love the heart of the children at this age. They are so willing to learn and are 
excited about it. It is mission field to serve the students, but also their parents.” 

“Working with kids is the most fulfilling career I could have. It brings me joy to 
help educate and enrich young minds.” 

“The preschool age group is fascinating. Most kids at this age soak up everything like 
a sponge. I enjoy both the emerging independence and neediness that the age 
group provides.” 

“You get to help children develop social skills and a love for learning. You get to 
help them learn through play.” 

“Preschool children are my passion. I LOVE watching them learn and be excited 
about learning. However, I HATE the emphasis that my district puts on having them 
achieve academic success above everything else.” 

Working with kids inspire me. Love to work with them, they are so innocent.” 

“I love working with this age group.” (x3)  

“I love working with kids and seeing them grow socially and academically.”  

“This age is eager to learn and I like seeing the development of kindness, friendship, 
problem-solving. I focus on us being a school family and taking care of each other. 
They have a love of school like no other.” 
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Continued Table 1. Perceptions on why to be in the field again 

Teachers Quotes Assistant Teachers/Aides Quotes 

Children 

“Since I was in high school, I have always loved working with young children. My 
favorite class in college was when I got to [do] a practicum in a preschool setting. I 
love seeing their eyes light up when they figure something new out. I also believe 
that it is important for a preschool teacher to be qualified, so that they know how to 
prepare the children for kindergarten and beyond.” 

 

“The children, teaching and learning from them.”  

“The children”  

Families 

“I enjoy working with the families and want to make their first impression of the 
school system a positive one.” 

“I love making a difference in young children and parents lives.” 

“I love working with this age group and being able to educate parents.”  

Impact 

“I enjoy helping to mold the worlds future.” “Want to have an impact on young children.” 

“I enjoy watching what I’ve taught the children.”  

“There is more potential to positively influence children, and see some outcomes, 
when in preschool level.” 

 

“I feel like I am good at what I do, and I actually make a difference in children’s lives.”  

“I truly believe that early childhood education is crucial for our children today. I know 
that I make a difference each and every day that I step into my classroom.” 
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Continued Table 1. Perceptions on why to be in the field again 
Teachers Quotes Assistant Teachers/Aides Quotes 

Foundation for Future Learning 
“I love working with preschoolers and we as preschool [teachers] set the foundation 
for when they enter into kindergarten.” 

“Early intervention provides a window of opportunity to prepare children for 
educational experience.” 

“Because early childhood educators lay the foundation for future learning and it is 
one of the most important job[s] in education. The program for which I work 
educates students identified for academic failure so we are providing these students 
opportunities to start school at the same academic and social development levels as 
their peers.” 

“Love kids. Love helping them get ready for kindergarten.” 

“Early Childhood Education is the most important time of a child’s school career. 
Early intervention is the key to school success.” 

 

“I believe in Early Intervention…I’ve seen it save kids!”  

“I believe in the importance of early childhood education. We set the groundwork in 
academics and social behavior. I can build a strong foundation for my students which 
later grades can build upon. This foundation helps students success in the future. It is 
very important to reach kids early to capitalize on optimum brain development.” 

 

“I enjoy teaching children the basic education and getting them ready for society.”  

“I enjoy teaching Early Childhood because it is essential to social and emotional 
development in children.” 

 

“I enjoy working with young children and building a foundation that helps them to be 
successful later.” 

 

“I enjoy working with young children and preparing them for Kindergarten.”  

“I have a passion for providing a strong foundation to young learners.”  

“I love being a child’s introduction to their education.”  
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Continued Table 1. Perceptions on why to be in the field again 

Teachers Quotes Assistant Teachers/Aides Quotes 

Foundation for Future Learning 
“Personally, I have seen 4 of my preschoolers become valedictorians and numerous 
others in the top ten of their classes. They attributed their successes to their 
experiences in my classroom (which is humbling and means so much to me)—SO 
EARLY CHILDHOOD is so very important!” 

 

“Interventions during the early years of a child’s life can make all the difference in 
latter school and lifelong success.” 

 

“It is the most rewarding work. You get to be one of their first teachers and you get 
to ignite the love of learning in the children.” 

 

 

“We are laying the foundation of education in the lives of our kids, and they are the 
future of this country. So we as educators have a crucial role to play in shaping the 
future.” 

 

Calling  

“I feel that being an early childhood educator is a calling.” “My Calling in life is to administer to children. I love children.” 

“Because it is [my] calling.”  

“Early childhood is my calling.”  

“I believe that working with young children is what I am meant to do with my life.” 
(x2) 

 

“I feel it is my calling.”  

“It’s “a calling”—the work is extremely difficult at times—due to not having enough 
hands to help in the classroom, and, definitely underappreciated by so many. 
However, it is so, so very important.” 

 

“I was born to teach children.”  
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Continued Table 1. Perceptions on why to be in the field again 

Teachers Quotes Assistant Teachers/Aides Quotes 

General Positive/Fulfilling Career 

“Making a difference in the lives of children is a passion of mine. Preschool is about 
more than academics, and I love and appreciate teaching developmental skills they 
will need to succeed in life.” 

“Children are our future. My job is very rewarding watching children learn and 
grow.” 

“I find it rewarding and fulfilling.” “I enjoy my job.” 

“I have teaching fulfilling as a career.” “Because teaching is my passion. It’s where I belong. I love working with kids!” 

“I love teaching.” “I have enjoyed it much more than I expected.” 

“I love what I do!” “I love it!” (x2) 

“It is a very fulfilling occupation.” “I love shaping young lives.” 

“It is rewarding and I love the kids!” (x2) “It’s a rewarding career.” 

“It’s a rewarding field, these kids need love and a steady education.”  

“It’s rewarding except for the red tape. I like to teach.”  

“Teaching has always been my passion.”  

Convenience 

“It works well for my family’s schedule.” “It started out as a job because I had bad childcare and I wanted to work when 
my child was in and out of school. At least until they could stay home by 
themselves.” 

 “It allowed me to spend more time with my kids.” 
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Continued Table 1. Perceptions on why to be in the field again 
Teachers Quotes Assistant Teachers/Aides Quotes 

See a Need for Early Education 

“I want to see positive change in this world and where better to start than with these 
kids. Self regulation skills need to be taught NOW!” 

 

 

“In today’s society the best future we can give to ourselves is to set our youngest 
learners off on the right foot and instill in them all the skills necessary to learn.” 

 

 

Early Education is Important—but Would Consider Expanding Career 

“Yes, but I would also add elementary education or even administration or leadership 
education” 

“Teaching is a privilege and if I could do it over again I would love to teach at 
the elementary level.” 

 

 

“I would love to have been able to work with children as a teacher.” 

 “To further my career.” 
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Table 2. Perceptions on why not to be in the field again 
Teachers Quotes Assistant Teachers/Aides Quotes 

Job Diversity/Opportunity 
“Elementary education has more job diversity and opportunity.” 

 

Student Behavior and Needs 

“I love preschool but teaching in general has become more difficult over the years. 
The increase in student behaviors and students with mental health issues has 
dramatically increased (due to trauma, drugs, lack of parenting, overuse of 
technology). I get threatened, beat up, cussed out by four-year-olds and there is little 
that can be done about it. Special needs used to make up 10% or less of my roster 
and now it is consistently 50% or more. I feel like teaching in general used to be a 
respected and valued profession by the community and now it isn’t.” 

“I went from a corporate job to the preschool asst position. The classroom that I 
am currently in at times seems to be nothing more than a daycare. There are a 
lot of discipline problems and it is hard to stay focused and teach these 
children.” 

“Many of our students have multiple needs and there doesn’t seem to be the 
support necessary for the students to be successful.” 

“We don’t get the help that we are begging for. For example, counseling for the 
children. There are a lot of children that have severe behavior issues and we 
have no one to help us out with those things. We have children daily putting 
themselves or others in danger.” 

“The degree and the job have gotten too difficult. It is hard to teach four and five 
year old children going into kindergarten, all while maintaining IEP data and being 
case manager for children with IEP’s, and taking RTI data, then getting a child that 
turns 3 in class in March. It is too much, especially with 20 children when you have 
multiple children with diagnosed disabilities.” 

“Too many hours, too little training, poor benefits except for a few years 
recently, the work can be very hard on one’s body and health, but the biggest 
and most important reason is because GROUP/CLASS SIZES HAVE ALWAYS 
BEEN WAY TOO LARGE!!!!!!!!!! Kentucky as a state should ensure all day 
cares, preschools, nursery schools should have very small classes with plenty of 
well-trained educators teaching and caring for the children.” 

“The demands are increasing such as a larger amount of children needing individual 
help, more amount of documentation and paperwork, the demands of society that 
affects the school and children. A large amount of work is done afterhours and on 
weekends. The adult child ratio for 3/4 year-olds needs to be reevaluated.” 

 

“The expectations have become too many. We have more and more students with 
behavior issues and no help or supports or limited help and supports. It makes 
teaching all children difficult when you have these issues all the time more and 
more.” 
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Continued Table 2. Perceptions on why not to be in the field again 
Teachers Quotes Assistant Teachers/Aides Quotes 

Student Behavior and Needs 

“The job is rewarding in some ways but there are days I say, “I should have chosen 
another profession.” The frustrating part is when you have three- and four-year-old 
children as well as First Steps children in the same classroom. The First Steps children 
when they come to school are age wise three but developmentally 18 months to 2 
years old. Then you have the three-year-olds that are for the most part 
developmentally a three-year-old and then you have the 4-year- olds some of whom 
are turning 5 years old. This group of children are ready to learn. They can sit at circle 
time and listen to books. They can want to learn. Then you have the major disabilities 
such as Autism, Down Syndrome, Spina Bifida wheelchair bound children. This is a 
huge responsibility for any teacher let alone a preschool teacher. I do understand 
that children all grow developmentally at different levels but to have children ranging 
in ages developmentally from 18 months to 5 years is overwhelming and should not 
be asked of any teacher. In our district the preschool teachers are responsible for all 
the testing and ARC paperwork as well as monitoring IEP’s for children. The only 
children that are the exception to this are our speech children. This is why I 
sometimes wish I had not chosen this profession.” 

 

“When I came back to preschool I was assured that I would not be acting as part of 
an IECE educator but as regular education teacher who worked along with an IECE 
teacher who was a case load manager. This year I am all of a sudden certified an IECE 
teacher who manages caseloads.” 

 

Pay 

“The pay for Bullitt County is $16,000 less a year when compared to JCPS. Our 
preschool department is in the red and all supplies/materials come out of my pocket 
which added up to $1,600 in 2017. I hardly pay the $500 a month in minimum student 
loan payments that I make a month. Due to a technicality I don’t qualify for student 
loan forgiveness. I work two other part time jobs to make ends meet. To top it all off 
our pension system is in crisis, so we can’t even count on a stable future.” 

“Do not get paid enough for the job.” 

“I would pick a different profession instead of Education due to the unappreciative 
nature and pay of this job, I have to work a second job in order to make ends meet.” 

“The pay isn’t very well.” 
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Continued Table 2. Perceptions on why not to be in the field again 
Teachers Quotes Assistant Teachers/Aides Quotes 

Pay 

“Not enough money in teaching.” “Underpaid as a college graduate.” 

“Pay.” (x2)  

“Pay and lack of career respect.”  

“Pay, pension, lack of support for teaching and teachers by the public.”  

“Would choose a job with higher salary and better benefits. Also want a job that 
doesn’t require so much of my personal time to plan and prepare for.” 

 

Benefits 

“But the lack of social security, the nonsense that the legislature and the governor 
are pulling with our pension and the lack of respect for teachers in general are 
serious issues for me. Honestly, if I had known about the social security issue I might 
not have gone into early childhood education (I didn’t enter this until I was almost 
40).” 

 
 

Academic Pressure 

“Preschool teachers are also being held accountable for [Brigance] scores from the 
kindergarten entrance exam. We are being told to incorporate the test into our 
lesson plans and to raise test scores.” 

 
 

Quality of Staffing 

“Also the quality of assistants is generally not good and makes it very challenging in 
the classroom.” 
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Continued Table 2. Perceptions on why not to be in the field again 
Teachers Quotes Assistant Teachers/Aides Quotes 

Lack of Respect for the Profession 

“Pay, pension, and lack of support for teaching and teachers by the public.” 
 

“Public view of preschool teachers and assumption that it is daycare, exhausted with 
defending what happens in the classroom and trying to make community/school 
understand it is school not daycare.” 

 

“Teachers, especially early childhood teachers, are very disrespected, even in our 
own districts.” 

 

“In addition, there isn’t nearly enough support for classroom teachers. There’s too 
much burdensome, unnecessary paperwork that detracts from my time with the 
children. I spend way too much time on “busywork” and not nearly enough time on 
the things that matter. And this isn’t MY decision at all. I have too little voice in what 
happens in my classroom.” 

 

General Stressors 

“The stressors of paperwork, management, the district views, lack of support, 
understaffing, etc.” 

“I feel like it’s more about rules and regulations instead of teaching the 
children.” 

 

 

“The amount of paperwork you have to do. Not enough time to plan. Rude 
parents and coworkers that are not team players. All the rules that look good on 
paper but does not work in the classroom.” 

 “Having a set schedule is awesome, but bus riding makes you late for many 
reasons.” 

 “A lot of stuff does not work that you teach us.” 

 “Too long of a day for these children. And paperwork.” 

 




